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INTRODUCTION 


The  children  in  the  Primary  Division  are  lively,  eager,  and 
restless.  They  seldom  walk  sedately  down  the  street  if  they  can 
think  of  some  more  interesting  means  of  locomotion.  Their  large 
muscles  are  better  developed  than  their  smaller  ones.  Ideally, 
they  should  have  the  use  of  large  apparatus  on  which  they  can 
hang,  climb,  and  swing.  If  this  is  not  available  they  should  at 
least  be  given  opportunities  to  leap  and  run  and  use  a  variety 
of  equipment  of  the  smaller  type — balls,  bean  bags,  ropes,  and 
hoops.  They  have  a  short  attention  span  and  so  should  engage 
in  a  great  variety  of  activities  each  of  short  duration. 

They  are  individualistic  but  they  can  play  in  groups  for 
short  periods,  after  which  they  may  begin  to  have  emotional 
explosions.  Therefore,  most  of  their  activities  should  be  or¬ 
ganized  on  an  individual  basis,  e.g.  throwing,  catching,  bounc¬ 
ing,  and  kicking  balls  of  their  own;  performing  individual 
"stunts”.  Complicated  team  games  and  relays  are  not  suitable 
for  this  age  group. 

These  children  are  dramatic,  imaginative,  imitative,  and 
very  responsive  to  rhythmic  sounds;  they  need  opportunities 
to  create  and  explore  and  should  be  given  the  chance  to  take 
part  in  dance,  story  plays,  and  mimetic  activities — to  imitate 
bicycles,  elevators,  and  spinning  tops;  to  learn  singing  games 
and  respond  to  the  rhythmic  beat  of  a  record  or  a  percussion 
instrument.  These  6  to  8  year-olds  are  curious  and  like  to 
find  out  things  for  themselves — they  need  to  experiment  and 
handle  different  types  of  equipment.  Above  all,  the  6  to  8 
year-old  child  seems  to  be  in  perpetual  motion;  he  needs  vig¬ 
orous  activity  but  he  tires  quickly  and  needs  frequent  rest 
periods.  Physical  activity  lessons  should  be  short  and  frequent. 
(Daily  sessions  of  twenty  minutes  are  better  than  twice  weekly 
periods  of  an  hour.) 

In  spite  of  the  fact  that  all  our  primary  children  have  these 
characteristics  to  a  greater  or  less  degree,  there  are  many  ways 
in  which  they  differ,  and  it  soon  becomes  obvious  that  each 
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child  is  a  growing  person  whose  characteristics  and  potentiali¬ 
ties  are  his  alone.  He  has  his  own  inborn  characteristics. 

Let  us  consider  a  typical  Grade  One  class.  To  begin  with, 
there  are  differences  in  sex  which  lead  to  differences  in  physical 
achievement  at  the  same  age  level.  The  children  usually  vary 
considerably  in  chronological  age.  They  may  be  6,  7,  or 

7 }/%  years  old.  Some  tend  to  be  short  and  fat;  some  to  be  tall 
and  thin.  Differences  in  environment,  diet,  health  practices, 
and  sleep  habits  are  often  very  evident  also,  and  it  is  hardly 
to  be  expected  that  these  children  will  all  have  developed  the 
same  skill  when  it  comes  to  physical  activities.  As  in  other 
subjects — such  as  reading — it  is  often  necessary  and  advisable 
to  group  the  children  to  take  care  of  these  individual  differences. 
The  most  skilful  group  will,  perhaps,  be  practising  activities 
from  an  advanced  unit  of  work  while  other  groups  are  progressing 
more  slowly. 

Children  differ  in  the  quality  of  their  movement.  To  some 
of  them  strong,  direct,  and  sustained  movement  comes  naturally 
while  others  find  themselves  more  at  ease  with  light,  flexible, 
and  quick  movement.  They  need  time  for  free  experimentation, 
particularly  with  various  types  of  apparatus.  In  learning  the 
disciplines  of  the  apparatus,  they  will  discover  their  own  strong 
qualities  and  find  security  in  them.  Their  weaker  qualities 
may  be  improved  as  a  result  of  observation  on  the  part  of  the 
teacher  and  the  child  jointly,  and  thus  the  child’s  ’’vocabulary 
of  movement”  will  be  increased. 

Physical  Education  periods  offer  a  unique  opportunity  for 
understanding  the  children  in  any  class.  In  a  physical  activity 
period  it  is  easy  to  pick  out  the  shy  child,  the  selfish  child, 
the  aggressive  child,  and  the  one  who  has  qualities  of  leadership. 
If  the  teacher  takes  advantage  of  this  opportunity  to  know 
her  children  she  will  be  better  equipped  to  contribute  to  their 
growth  and  development  both  in  and  out  of  the  classroom. 
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AIMS  OF  PHYSICAL  EDUCATION 


Physical  Education  is  an  essential  part  of  the  whole  educa¬ 
tional  programme.  Therefore,  it  should  contribute  to  the 
development  of  responsible  citizens.  The  objectives  may  be 
stated  as  follows: 

1.  to  promote  physical  fitness,  and  to  stimulate  healthy  growth 
and  the  development  of  good  "body  mechanics"  through 
carefully  planned  activities; 

2.  to  promote  the  development  of  the  fundamental  skills — 
walking,  running,  jumping,  throwing,  catching,  batting, 
kicking;  skills  peculiar  to  games;  and  those  peculiar  to 
rhythmic  activities; 

3.  to  promote  the  social  development  of  the  child  through  ex¬ 
perience  in  leadership  and  co-operation; 

4.  to  contribute  to  the  development  of  character  through 
fostering  an  attitude  of  honesty  and  the  spirit  of  fair  play, 
tolerance  for  others,  self-confidence,  courage,  and  self- 
control; 

5.  to  improve  mental  and  emotional  health  through  participa¬ 
tion  in  satisfying,  wholesome  activities. 

This  course  is  intended  to  help  the  teacher  to  plan  a  balanced 
programme  in  which  it  will  be  possible  to  achieve  in  large 
measure  these  objectives. 

As  the  skills  and  games  outlined  in  the  course  are  learned, 
the  pupils  should  be  encouraged  to  use  them  in  the  play  periods 
provided  by  recess  (and  the  noon-hour  where  pupils  eat  their 
lunches  at  school).  It  is  very  desirable  that  at  these  times  pupils 
should  engage  in  orderly,  constructive  activity  and  not  sit 
about  idly  with  nothing  to  do. 

In  evaluating  the  programme  the  teacher  might,  from  time 
to  time,  consider  the  following  questions. 

1.  To  what  extent  does  the  programme  provide  physical 
activity  for  most  of  the  children? 
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2.  To  what  extent  does  the  programme  allow  for  individual 
differences  in  the  children  in  the  class? 

3.  Is  each  child  working  to  his  or  her  maximum  capacity? 

4.  To  what  extent  is  the  handicapped  child  considered? 

5.  Are  the  children  increasing  in  physical  skill?  For  example, 
can  they  run  faster,  throw  a  ball  further,  catch  more  ac¬ 
curately,  move  more  gracefully? 

6.  To  what  extent  are  they  learning  to  play  together  more 
successfully? 

7.  Are  they  developing  a  sense  of  responsibility;  e.g.  for  their 
own  safety,  for  the  care  and  distribution  of  apparatus? 

8.  To  what  extent  is  their  self-confidence  increasing? 

9.  Are  the  recess  periods  becoming  more  purposeful? 

10.  Is  physical  education  an  enjoyable  experience? 
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PART  ONE 


Organization 


PART  ONE  (Organization) 


Facilities 


ACCOMMODATION 


This  course  does  not  require  elaborate  accommodation  but 
can  be  carried  out  by  making  use  of  the  facilities  that  exist  in 
practically  all  schools.  There  are  few,  if  any,  schools  in  the 
Province  where  the  accommodation  is  so  limited  that  the  course 
needs  to  be  greatly  curtailed. 

Much  of  the  work  can  be  done  out-of-doors  when  the  weather 
is  suitable,  and  in  schools  where  indoor  facilities  are  limited 
more  time  should  be  given  to  Physical  Education  in  the  months 
when  outdoor  work  is  possible. 

In  many  schools  seats  fixed  to  the  floor  have  been  replaced 
by  movable  desks,  or  desks  on  movable  runners.  At  the  begin¬ 
ning  of  the  Physical  Education  lesson  these  may  be  placed 
near  the  walls  of  the  classroom  leaving  a  free  area  for  physical 
activity. 

A  central  instructional  area  such  as  a  playroom,  large  class¬ 
room,  or  outside  surfaced  area  is,  no  doubt,  desirable,  and  where 
any  of  these  exist  good  use  should  be  made  of  them.  Many 
schools  have  been  provided  with  such  facilities,  and  in  these 
schools  the  Physical  Education  programme  should  not  be  limited 
to  the  restricted  area  of  the  classroom. 
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EQUIPMENT 


For  the  Instructional  Programme 

If  equipment  has  to  be  shared  by  several  classes,  centrally 
located  storage  facilities  should  be  provided.  Where  there  is  a 
central  instructional  area,  the  equipment  will  naturally  be 
stored  there.  Classes  should  rotate  to  this  area. 

The  following  equipment  should  be  available: 

Balls — sponge  rubber,  3"  — 1  per  child 

Balls — rubber,  inflated,  5"  — 1  dozen 

Balls — rubber,  inflated,  7"  or  8"  — 4 
Bean  Bags  — 1  per  child 

Skipping  Ropes,  8'  long  — 1  per  child 

Hoops — wood,  or  cane  (size  30")  — 1  dozen 

Tumbling  Mats  5'  x  8'  — 2 

Balance  Benches  — 2 

Record  Collection: 

(a)  "Rhythms  and  Dances"  by  Bartlett,  Ackerman  and 
Moore.  Clarke  Irwin  &  Co.,  Ltd.,  103  St.  Clair  Ave.  West, 
Toronto.  Ref.  B.A.M. 

(b)  "Childhood  Rhythms"  by  Ruth  Evans,  Series  1  &  2. 
Book  Society  of  Canada,  Agincourt.  Ref.  R.E. 

(c)  Folk  Dance  Records,  S.  Sniderman,  714  College  St., 
Toronto. 

Where  two  or  more  classes  are  under  instruction  at  the  same 
time  it  will  be  necessary  either  to  duplicate  the  equipment 
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above  or  to  plan  the  programme  so  that  the  same  activities  are 
not  given  at  the  same  time. 

For  Use  at  Recess  or  Noon-hour 

In  addition  to  the  centralized  instructional  equipment  each 
classroom  teacher  should  have  available  play  equipment  which 
can  be  used  by  that  class  at  recess  and  noon-hour.  Classroom 
leaders  should  be  responsible  for  drawing  and  returning  equip¬ 
ment. 

A  separate  area  of  the  playground  should  be  set  aside  for 
the  Primary  Division  (Grades  1-3).  Large  equipment  such  as 
teeter-totters,  swings,  and  climbing  apparatus  should  be  in 
this  area.  Each  classroom  teacher  should  have  the  following 
small  equipment  available: 


Balls — sponge  rubber,  3"  24 

Balls — rubber,  inflated  6 

Skipping  Ropes — 8'  long  6 

Skipping  Ropes — 12'  long  (Gr.  3) —  2 

Bean  Bags  —  6 


BEAN  BAGS 

Bean  bags  can  be  made  from  sail  cloth,  strong  canvas,  or 
any  tough  material.  They  should  be  machined  on  the  wrong 
side,  leaving  a  few  inches  for  filling.  Fill  to  rather  more  than 
half  with  dried  peas  or  beans.  Size  43^  to  5  inches  square.  Keep 
in  six-quart  baskets  for  easy  handling. 
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SKIPPING  ROPES 


Suitable  skipping  ropes  can  be  made  from  sash  cord. 
This  can  be  bought  in  one-hundred  foot  hanks  or  ten-pound 
coils  (local  hardware  store).  It  should  be  cut  into  suitable 
lengths  for  individual  children  (a  good  average  is  about  8  feet) 
and  the  ends  bound  to  prevent  fraying. 

Skipping  ropes  with  handles  are  usually  more  expensive  to 
buy,  more  dangerous  to  use  (a  child  can  be  injured  by  a  blow 
from  the  handles),  and  less  generally  useful  (they  cannot  be 
tied  together  so  easily  to  make  a  longer  rope). 

For  suggestions  on  "'Handling  Equipment”  see  page  43. 
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REFERENCE  ROOKS 


The  following  books  will  give  excellent  assistance  to  teachers 
of  all  grades  and  should  be  in  every  school. 

Throughout  the  text  these  books  are  referred  to  by  initials, 
D.Q.,  N.Y.H.,  etc. 

1.  Davidge  and  Quinn — Elementary  Tumbling  and  Stunts. 
W.  J.  Quinn,  33  Plateau  Crescent,  Don  Mills  P.O.,  Ontario. 
Ref.  D.Q. 

2.  M unden — Suggestions  for  the  Use  of  Small  Apparatus. 
H.  Wilson  &  Co.,  Sports  Dealers,  328  Dupont  St.,  Toronto. 

3.  Neilson  and  Van  Hagan — Physical  Education  for  Element¬ 
ary  Schools.  (Barnes)  Co-operative  Book  Centre,  146 
Wellington  St.  W.,  Toronto.  Ref.  N.V.H. 

4.  Vannier  and  Foster — Teaching  Physical  Education  In 
Elementary  Schools.  (Saunders)  Co-operative  Book  Centre, 
146  Wellington  St.  W.,  Toronto.  Ref.  V.F. 

5.  Strathcona  Trust  Committee  in  co-operation  with  the 
Physical  Education  Branch  of  the  Ontario  Dept,  of  Educa¬ 
tion — Physical  Education  In  Rural  Schools.  C.  Y.  Box, 
Executive  Secretary,  O.F.S.A.A.,  206  Huron  St.,  Toronto. 


SUGGESTED  INTRODUCTORY  LESSONS 

FOR  UNIT  ONE 


A  complete  scheme  for  Unit  One  (in  general 
the  first  year)  will  be  found  on  pp.  50  to  69. 

During  the  first  few  lessons  it  is  well  to  establish  the  routines, 
proper  responses  to  signals,  and  patterns  for  manoeuvring 
which  will  make  the  lessons  run  more  smoothly  during  the  year. 


A  Suggested  First  Lesson  (Unit  One) 

Begin  the  lesson  in  the  classroom,  where  the  children  should 
be  told  that  one  blast  on  the  whistle  means  stop,  look 
(at  the  teacher)  and  listen.  A  story  may  be  told  about  the 
importance  of  signals  (e.g.  traffic  policeman). 


PUPILS  WALK 

WITHIN  A  RESTRICTED  AREA 


ONE  BLAST 
—ALL  STOP 


PUPILS  “FLY”  IN 
DIRECTION  TEACHER  POINTS 


ONE  BLAST 
—ALL  STOP 
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In  the  playground  or  playroom  have  the  children  walk  on 
tip-toe  anywhere  within  a  restricted  area,  then  blow  one  blast 
on  the  whistle.  All  should  stop,  look,  and  listen.  Repeat  two 
or  three  times,  then  vary  the  activities — running,  hopping, 
skipping,  etc. 

Give  two  or  three  minutes  of  free  play,  then  use  the  newly 
learned  signal  to  stop  the  activity.  Re-assemble  the  children 
and  return  to  the  classroom. 

If  no  more  is  accomplished  in  this  lesson  than  to  have  the 
children  learn  and  respond  to  the  whistle  signal  a  good  begin¬ 
ning  has  been  made. 


Notes  on  Lesson  One 

A  blast  on  the  whistle  does  not  need  to  be  loud  or  unpleasant. 
Teachers  should  practise  alone  until  they  can  make  a  sharp, 
short  sound. 

This  initial  whistle  training  is  basic  for  control.  Later  when 
the  responses  by  the  children  become  well  established  the 
whistle  will  be  used  progressively  less  and  finally  only  when 
absolutely  necessary. 

Normally,  activities  are  started  by  command  and  stopped 
by  whistle. 

For  all  the  above  activities  the  children  should  be  in  scatter 
formation. 

If  the  class  is  outdoors  the  children  should  move  within  a 
restricted  area  at  first.  If  they  go  too  far  afield  before  the  signals 
are  effective  there  may  be  trouble  controlling  and  re-assembling 
them. 

Note  that  the  children  begin  in  the  play  area  with  a  walk  on 
tip-toe — something  mild  and  restricted,  until  it  is  certain  that 
they  can  try  more  vigorous  and  fast-moving  activities  and  can 
readily  be  stopped  and  re-assembled. 

No  games,  as  such,  have  been  given  in  this  lesson.  However, 
activity  is  play  to  children  in  the  primary  division  and  they 
will  consider  the  various  methods  of  moving  about  and  respond¬ 
ing  to  signals  a  game. 
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A  Suggested  Second  Lesson  (Unit  One) 

Begin  the  lesson  with  introductory  activity  as  in  Lesson  1, 
reviewing  the  whistle  signal,  but  shifting  the  emphasis  gradually 
from  the  signal  to  the  activities. 

Performance  and  interest  deteriorate  rapidly  with  young 
pupils  unless  they  are  kept  interested,  variety  maintains 
interest.  All  with  red  sweaters  may  skip — all  the  girls — all 
with  brown  shoes — all  who  are  six  years  old — etc.  suggestions 
FROM  THE  TEACHER  encourage  BETTER  PERFORMANCE.  Often 
the  teacher,  or  better,  a  pupil,  should  demonstrate.  "Watch 
Mary  skip.  See  her  short  steps,  the  lightness,  her  bent  knees. 
Let’s  all  try  it.” 

here,  there,  where  is  a  game  which  tends  to  develop  alert¬ 
ness  and  quicker  responses  to  instruction. 


RUN  TOWARD 
TEACHER 


RUN  WHERE  TEACHER  POINTS  BOUNCING  BALLS 

SKIP  JUMPS  ON  SPOT 


ONE  BLAST  ON  WHISTLE  MEANS 
STOP,  LOOK  AND  LISTEN 


brownies  and  fairies  is  a  game  which  involves  dividing 
the  class  into  two  groups  behind  two  lines  approximately 
forty  feet  apart. 


AND  WARNS  HIS  GROUP 
"LOOK  OUT  FOR  THE  BROWNIES" 


BROWNIES  CAUGHT 
CHANGE  SIDES 
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Then  reverse  the  procedure.  It  is  not  necessary  to  be  con¬ 
cerned  about  counting  the  score  at  the  end  of  the  game.  With 
very  young  children  the  activity,  not  the  score,  makes  the  game. 

To  finish  the  lesson  use  the  whistle  signal  which  was  learned 
during  Lesson  1. 

A  Suggested  Third  Lesson  (Unit  One) 

This  lesson  assumes  that  there  are  enough  bean  bags  for  all 
the  children  in  the  class.  They  may  be  kept  in  a  six-quart 
basket  for  easy  carrying. 

Begin  with  introductory  activity  as  in  Lessons  1  and  2 
in  scatter  formation.  Introduce  the  duck  walk  (walking 
in  crouch  position).  If  the  class  is  working  outside,  the  children 
should  be  kept  in  a  somewhat  restricted  area  so  that  they  can 
hear  the  teacher’s  instructions  easily. 

Without  instruction  introduce  here,  there,  where  which 
was  learned  in  Lesson  2. 

Assemble  the  class  and  distribute  the  bean  bags.  Until  the 
children  are  used  to  picking  up  apparatus  care  should  be  taken 
to  avoid  confusion  at  this  stage,  e.g.  allow  half  the  class  (the 
girls)  to  move  first.  "Girls  stand,  walk  around  the  back  of  me 
(indicate  direction),  pick  up  a  bean  bag  and  take  it  to  a  place 
of  your  own  on  the  floor."  The  boys  then  do  the  same  thing. 


WALK  AROUND 


FIND  A  PLACE  OF  YOU R  OWN 


Have  the  children  practise  tossing  the  bean  bags  up  in  the 
air  and  catching  them.  Walk  among  the  children,  encourage 
them  and  make  suggestions: 

e.g.  toss  with  one  hand 
not  too  high 


Stop  them  occasionally  for  demonstration  by  the  teacher  or  a 
skilful  child. 

Have  the  bean  bag  returned  to  the  basket.  Again  try  to  avoid 
confusion. 

Finish  the  lesson  by  giving  the  children  free  running  round 
the  play  area.  Stop  them  with  the  recognized  whistle  signal. 

Response  to  the  whistle  signal  should  be  becoming  automatic 
by  this  time,  and  it  may  now  be  used  less  often.  To  remain 
effective  it  should  be  used  only  when  necessary. 

A  Suggested  Fourth  Lesson  (Unit  One) 

During  the  introductory  activity  introduce  the  dog  run 
(on  all  fours)  and  the  bear  walk  (dog  run  with  straight  legs). 

Repeat  the  toss  and  catch  in  place  with  bean  bags. 

Play  brownies  and  fairies.  Children  enjoy  repeating 
games  which  they  like. 

By  this  time  the  children  should  he  accustomed  to 
the  teacher  s  signals  and  methods .  Gradually  the 
teacher  may  adopt  the  general  procedures  indicated 
in  the  basic  plans  for  physical  activity  lessons 
( page  26)  and  for  rhythmic  activity  lessons  (page  27). 
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SUGGESTED  INTRODUCTORY  LESSONS 

FOR  UNIT  TWO 

A  complete  scheme  for  Unit  Two  (in  general 
the  second  year)  will  be  found  on  pp.  70  to  93. 

As  with  unit  one  it  is  essential  that  children,  beginning  with 
work  from  unit  two,  should  learn  the  signals,  patterns  for 
manoeuvring,  and  routines  which  are  necessary  for  smoothly 
functioning  instruction. 


A  Suggested  First  Lesson  (Unit  Two) 


Begin  the  lesson  in  the  classroom,  where  the  essential  whistle 
signal  learned  in  unit  one  should  be  recalled: 

One  blast — stop,  look  (at  the  teacher),  and  listen. 

In  the  playground  the  introductory  activity  (walking,  hop¬ 
ping,  skipping,  etc.  in  scatter  formation)  should  be  mild  at 
first,  and  restricted  to  a  controllable  area  (perhaps  80  feet 
square)  until  the  pupils  understand  and  readily  respond  to  the 
signals. 


ANVWHfRf 


/  TOOT. 


I 


STOP 


ti 


t 


PUPILS  WALK 
WHERE  TEACHER  POINTS 


ONE  BLAST 
—ALL  STOP 


PUPILS  ,,FLY”  IN 
DIRECTION  TEACHER  POINTS 


ONE  BLAST 
—ALL  STOP 
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stop  and  start  was  learned  in  unit  one,  but  it  is  an  ideal 
game  to  use  early  in  the  year  since  it  involves  alertness  and 
quick  response  to  signals. 

Continue  with  varying  methods  of  movement  (hopping, 
aeroplanes,  etc.) 

Assemble  the  class  and  teach  them  a  method  of  forming 
a  circle.  This  may  be  a  review  of  the  method  they  used  in 
unit  one,  or  a  new  method.  (See  Suggestions  for  Teachers, 
Formations,  page  44). 

While  the  pupils  are  in  a  circle  have  them  play  charlte 
over  the  water.  (From  unit  one,  page  116). 

{1)  (2) 

PUPILS  IN  A  CIRCLE 
“IT”  IN  CENTRE 


PUPILS  MARCH  (WALK  ON  TIPTOE, 
SKIP,  ETC.) 

AROUND  CIRCLE  WHILE 
SINGING: 

"CHARLIE  OVER  THE  WATER 
CHARLIE  OVER  THE  SEA 
CHARLIE  CAN  CATCH  A  BLACK  BIRD 
BUT  HE  CAN’T  CATCH  ME” 


(3) 


AS  PUPILS  SING  “ME" 

ALL  DO  ASSIGNED  MOVEMENT 
(CROUCH,  STORK  STAND,  ETC.) 
AND  “IT”  PICKS 
LAST  (OR 

FIRST,  BEST,  ETC.,  WHO  TAKES 
HIS  PLACE  FOR  NEXT  TURN). 


* 


Finish  the  lesson  by  scattering  the  pupils,  then  stop  them  and 
re-assemble  them  before  entering  school  (review  of  whistle 
signal). 
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A  Suggested  Second  Lesson  (Unit  Two) 

This  lesson  requires  enough  bean  bags  for  all  the  children  in 
the  class.  During  the  introductory  activity  review  follow 
the  leader  (unit  one).  The  teacher,  or  a  prepared  leader, 
should  take  the  first  turn.  Have  the  children  follow  the  leader 
in  a  scatter  formation  rather  than  in  files  or  lines. 

Review  bunny  jumps  (unit  one,  page  52). 


Distribute  the  bean  bags.  (See  Suggested  Third  Lesson, 
unit  one).  Have  the  children  practise  tossing  and  catching. 
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Walk  among  the  children,  encourage  them  and  make  sug¬ 
gestions:  e.g. 

— toss  with  one  hand 
— not  too  high 
— catch  with  two  hands 
— let  your  feet  be  ready  to  move. 

H  ave  them  watch  a  good  performance  and  then  try  again. 
Have  the  bean  bags  returned  to  the  basket. 


Players  in  pairs — 
standing  back  to  back 


"IT”  calls  "Change",  and  all  change 
partners — standing  back  to  back  with  the 
new  partner.  "IT"  tries  to  get  a  partner. 


Play  back  to  back  in  pairs  in  scatter  formation. 

Finish  the  game  by  stopping  the  children  with  the  recog¬ 
nized  whistle  signal. 


A  Suggested  Third  Lesson  (LInit  Two) 

This  lesson  requires  enough  bean  bags  for  all  the  children  in 
the  class. 

The  introductory  activity  should  be  brief  and  vigorous,  for 
example,  running  across  the  play  area  and  back. 

Distribute  the  bean  bags.  (See  Suggested  Third  Lesson, 
unit  one,  page  15. 
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Have  the  children  toss  and  catch  on  the  move  (Walking, 
or  running  slowly).  Stop  them  with  the  whistle. 

All  find  partners,  one  of  each  pair  returning  his  bean  bag  to 
the  basket. 

Have  the  children  work  in  pairs.  Slight  modifications  of 
procedure  can  add  a  game  emphasis  to  the  practice.  For  ex¬ 
ample,  on  GO  have  the  children  with  the  bean  bags  TOSS  and 
catch,  continuing  until  they  miss,  whereupon  they  sit  and  let 
their  partners  take  over  the  tossing  and  catching. 

Have  the  partners  stand  side  by  side — one  tossing,  the  other 
catching  the  bean  bag.  Count  the  number  of  catches  made 
before  the  whistle. 


keep  the  basket  full  is  a  game  in  which  the  teacher  tosses 
the  bean  bags  anywhere  about  the  play  area.  The  children  re¬ 
trieve  them  one  at  a  time  and  return  them  to  the  basket.  The 
children  win  if  they  fill  the  basket;  the  teacher  wins  if  she  empties 
it.  Usually  it  is  better  to  allow  the  children  to  win  since  it 
simplifies  the  collection  of  the  bean  bags. 

By  this  time  the  children  should  be  accustomed  to 
the  teacher's  signals  and  methods.  Gradually  the 
teacher  may  adopt  the  general  procedures  indicated 
in  the  basic  plans  for  physical  activity  lessons 
( page  26)  and  for  rhythmic  activity  lessons  (page  27). 
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SUGGESTED  INTRODUCTORY  LESSONS 

FOR  UNIT  THREE 


A  complete  scheme  of  lessons  for  Unit  Three  (in  general 
the  Third  Year )  will  be  found  on  pages  94-115. 

As  in  units  one  and  two  it  is  essential  that  in  the  first 
few  lessons  children  should  learn  the  signals,  patterns,  and 
routines  which  enable  effective  instruction  to  take  place. 


A  Suggested  First  Lesson  (Unit  Three) 

Begin  the  lesson  in  the  classroom,  where  the  essential  whistle 
signal  used  in  the  previous  units  should  be  recalled: 

One  blast — stop,  look,  and  listen. 

In  the  playground  or  playroom  review  the  above  signal  by 
using  it  during  the  introductory  activity  to  stop  the  pupils’ 
walking  (running,  skipping,  hopping,  etc. — in  scatter  formation). 

here,  there,  where  is  a  game  in  which  immediate  response 
to  signals  is  required,  hence  it  is  useful  at  this  time  of  year. 
The  following  is  a  more  advanced  version  than  that  used  in 
UNIT  ONE. 


HERf-' 

PUPILS  RUN  TOWARD 
TEACHER  (UNIT  1) 


PUPILS  SKIP  BOUNCING  BALLS 

WHERE  TEACHER  (IN  A  CROUCHED  POSITION) 
POINTS 


PUPILS  MAKE  STATUES 
(STOP  INSTANTLY) 


Assemble  the  class  and  teach  them  how  to  form  a  circle. 


This  may  be  a  review  of  the  method  used  in  unit  two,  or 
a  new  method.  (See  Suggestions  for  Teachers,  Formations, 
page  44). 

While  the  children  are  in  a  circle  have  them  play  magic 
ring  (Glossary  of  Games,  page  121). 

Finish  the  lesson  by  scattering  the  children.  Allow  them  to 
have  a  good  run  and  stop  them  with  the  whistle  signal. 


A  Suggested  Second  Lesson  (Unit  Three) 

(Take  individual  skipping  ropes  and  small  balls  to  the  play 
area — enough  of  each  for  half  the  class.  They  should  be  kept 
in  baskets  for  easy  carrying.) 
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During  the  introductory  activity  have  the  pupils  play 
signals,  which  provides  both  warm-up  and  control  activi¬ 
ties.  The  teacher  should  make  certain  signals  (not  too  many) 
which  indicate  activities.  She  should  remember  that  whenever 
pupils  are  moving  away  with  their  backs  to  her  they  should  be 
stopped  with  one  blast  on  the  whistle  before  the  signal  is  given. 
When  approaching  or  looking  towards  her  the  signals  may  be 
given  without  warning.  Suggested  signals  and  activities  follow. 


Teacher  points  T 

arm 


Pupils  skip  as  in 
HERE,  THERE,  WHERE 


acher  moves  one 
in  circle  overhead 


Pupils  run  in 
circle  around  her. 


Teacher  holds  both 
arms  out  horizontally 


Giant  strides. 


Teacher  claps  hands 


S'*. 


Statues 


Assemble  the  children  and  divide  the  class  into  two  parts. 
Distribute  balls  to  one  half  and  ropes  to  the  others.  (See  Sug¬ 
gested  Lesson  3,  UNIT  ONE,  Page  16.) 


Ball  players  practise  toss,  touch  the  ground,  and  catch, 
keeping  to  an  assigned  area  of  the  play  space.  The  other  chil¬ 
dren  practise  free  skipping  in  an  adjacent  area.  The  teacher 
should  move  about  coaching  individuals  as  they  practise.  Stop 
the  children  after  a  few  minutes  and  have  a  skilful  ball  player 
and  a  skilful  jumper  demonstrate.  Continue  with  the  practice. 
Stop  the  activity  and  have  the  two  halves  of  the  class  change 
places.  Each  child  should  place  his  equipment  on  the  ground, 
and  walk  to  the  other  area. 
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For  a  game  have  the  children  re-assemble  carrying  their 
equipment,  and  take  partners  so  that  one  of  each  pair  has  a 
rope  and  the  other  a  ball.  On  rrGo”  each  pupil  with  a  ball 
tosses,  touches  the  ground  and  catches  ten  times  and 
each  jumper  skips  ten  times.  They  change  equipment  and 
repeat.  When  each  partner  has  finished  ten  skips  and  ten  tosses 
the  partners  join  hands  and  crouch  or  sit  down.  The  first  pair 
finished  wins.  Play  this  several  times  and  then  collect  the 
equipment. 

Ha  ve  the  children  scatter  and  then  stop  moving  in  response 
to  the  whistle  signal. 


A  Suggested  Third  Lesson  (Unit  Three) 

During  the  introductory  activity  have  the  children  go  for  a 
free  run  round  the  play  area,  then  play  here,  there,  where 
as  in  the  first  lesson.  RUBBER  MAN 


Give  some  big  muscle  ac¬ 
tivity  for  all  parts  of  the 
body — arm  circles,  caterpillar 
for  the  trunk,  bouncing  balls 
in  crouch  position  for  the  legs, 
rubber  man  who  bends  as  far 
as  possible  in  every  direction, 
stork  stand  (on  one  leg)  for 
balance,  etc. 
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Have  the  children  sit  or  stand  informally  along  one  side  of 
the  play  area  while  one  child  (prepared  privately  beforehand) 
demonstrates  seven  leaps  and  jumps  into  two  circles. 
Emphasize  both  feet  together  and  "soft”  landings  in  the  last 
two  circles. 


Have  the  children  try  it  two  or  three  times  without  the  circles, 
moving  freely  about  the  play  area.  Allow  them  to  watch  while 
several  better  performers  demonstrate.  Have  half  the  class 
practise  seven  leaps  into  the  marked  circles  while  the  others 
do  group  skipping  in  two  groups  on  the  other  side  of  the  play 
area.  Give  most  time  and  attention  to  those  on  the  leaps. 
Have  the  two  half-classes  change  activities. 


Play  fishermen’s  net  since  the  two  ropes  are  already  out. 
Two  pupils  (fishermen)  move  about  holding  opposite  ends  of 
the  rope  (net)  with  which  they  try  to  catch  the  other  pupils 
(fish).  Two  nets  can  be  used.  Have  the  pupils  walk  to  avoid 
injuries  unless  the  teacher  knows  her  class  well  enough  to  be 
certain  they  can  play  safely  on  the  run. 
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LESSON  PLANNING 


There  is  no  one  correct  basic  pattern  for  activity  lessons. 
There  are  as  many  variations  in  procedures  as  there  are  good 
teachers,  yet  all  teachers  follow  certain  general  principles,  and 
as  a  result  their  lessons  exhibit  certain  similarities  in  plan. 
To  guide  teachers  the  following  basic  plan  is  presented. 

A  BASIC  PLAN  FOR  A  PHYSICAL  ACTIVITY 

LESSON 

Introductory  Activity  (4  minutes) 

This  should  include  vigorous  warm-up  activity. 

It  can  also  be  used  to  train  the  children  in  a  quick  response 
to  the  whistle  signal.  To  avoid  confusion  it  is  advisable  to  use 
the  whistle  as  a  stop  signal  only.  At  other  times  the  voice 
or  a  hand  clap  may  be  used. 

Big-Muscle  Activity  (6  minutes) 

The  aim  is  to  bring  all  the  ”big-muscle  groups”  into  play, 
i.e.  feet,  legs,  arms,  trunk  and  head. 

Mimetics  are  of  great  value  with  young  children.  These  are 
imitative  movements  based  on  various  objects  well  known  to 
the  child.  The  child  uses  his  imagination  to  interpret  the 
activity.  (At  the  same  time  he  is  performing  trunk  exercises, 
balance  movements,  etc.)  At  no  time  should  complete  uniformity 
of  movement  be  expected. 

Skills  (15  minutes) 

This  is  the  main  part  of  the  lesson. 

The  teacher  should  make  sure  that  in  every  lesson  the 
children  have  progressed — that  they  have  learned  something 
new  or  have  acquired  increased  skill. 
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One  lesson  may  emphasize  ball  activities,  another  mat  work, 
another  rhythmic  activities,  etc. 

If  sufficient  equipment  is  not  available  for  each  child  to  have 
a  ball  to  himself,  the  class  can  be  trained  to  work  in  groups, 
one  using  balls,  one  using  bean  bags,  and  so  on. 

Games  (5  minutes) 

If  possible  the  game  chosen  should  be  one  which  will  provide 
the  maximum  activity  for  the  greatest  number  of  children. 
It  is  best  to  avoid  games  in  which  one  or  two  children  are 
active  while  the  rest  are  standing  still. 

The  above  plan  is  for  a  30-minute  lesson.  When  20-minute 
lessons  are  provided  in  the  timetable  it  will  be  necessary  to 
adjust  the  time  spent  on  each  section  of  the  lesson.  A  possible 
adjustment  might  be  Introductory  Activity,  3  minutes;  Big- 
Muscle  Activity,  4  minutes;  Skills,  10  minutes;  Game,  4 
minutes. 


A  BASIC  PLAN  FOR  A 
RHYTHMIC  ACTIVITY  LESSON 

Introductory  Activity 

Often  the  introductory  activity  leads  up  to  the  Major 
Rhythmic  Activity  of  the  lesson.  For  example,  slip-steps  with 
a  partner  may  be  taught  or  reviewed  in  a  lesson  which  intro¬ 
duces  the  Chimes  of  Dunkirk  (a  folk  dance  which  requires 
slip-steps). 

Major  Rhythmic  Activity 

The  teacher  should  make  use  of  a  number  of  types  of  activity 
in  any  lesson,  since  the  attention  and  interest  span  of  children 
in  the  primary  division  is  short.  She  should  not  aim  at  perfec¬ 
tion  in  one  lesson  but  should  attempt  rather  to  get  general 
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improvement  through  repetition  in  succeeding  lessons.  One 
lesson  may  include  a  Singing  Game  followed  by  a  simple  Folk 
Dance;  another  may  include  mimetic  activities  followed  by 
some  creative  dance. 

A  TYPICAL  RHYTHMIC  ACTIVITY  LESSON  FOR 
UNIT  TWO  (7TH  MONTH) 

Introductory  Activity 

Running  with  small  steps — record  B.A.M.  1A3  or  percussion 
instrument. 

Review  slip-step  sideways — alone,  and  facing  partner  with 
hands  joined. 

Major  Rhythmic  Activity 

teach  the  chimes  of  Dunkirk,  a  folk  dance  on  B.A.M.  2B. 
Place  the  children  in  a  circle,  partners  standing  next  to  each 
other  and  facing. 

Have  the  children  listen  to  the  music  and  clap  or  tap  the 
rhythm.  They  may  be  seated. 

Demonstrate  the  three  steps  in  place  and  the  three  claps  to 
the  following  patter; 

"Step  and  step  and  step — 

And  clap  and  clap  and  clap.’’ 

Have  the  children  practise  the  three  steps  and  the  three  claps 
to  teacher’s  patter. 

With  a  partner  demonstrate  the  eight  running  steps  in  a 
small  circle. 

Have  the  children  practise  all  of  Figure  1  to  teacher’s  patter. 
Repeat  with  the  record,  adding  the  patter  as  necessary. 
Teach  Figure  2  similarly. 

Have  the  children  go  through  the  entire  dance  several  times. 
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REVIEW  ANIMALS  (SINGING  GAMES  FROM  UNIT  ONE,  1  ST  MONTH) 
The  children  imitate  animals  (in  scatter  formation)  while 
singing  (to  the  tune  Here  We  Go  Round  The  Mulberry  Bush). 
All  sing,  "Here  are  the  animals  in  the  zoo,  in  the  zoo,  in  the 
zoo,  Here  are  the  animals  in  the  zoo,  and  this  is  what  they 
do.” 

A  leader  begins  each  verse,  as  follows: 

"This  is  the  way  the  eagles  fly.”  (while  he  demonstrates). 
Then  all  children  imitate  while  singing: 

"This  is  the  way  the  eagles  fly,  the  eagles  fly,  the  eagles  fly. 
This  is  the  way  the  eagles  fly,  and  we  can  do  it  too.” 
Continue — "This  is  the  way  the  big  bear  walks.” 

"This  is  the  way  the  rabbit  hops.” 

"This  is  the  way  the  monkey  runs.” 

NOTES  ON  LESSON  PLANNING 

When  using  the  monthly  units  to  plan  a  lesson  the  teacher 
should  make  selections  from  each  of  the  four  main  sections: 

Introductory  Activities,  Big-Muscle  Activities,  Skills,  and 
Games. 

The  new  material  for  any  one  month  should  be  introduced 
gradually  and  not  all  in  one  lesson. 

The  teacher  should  not  hesitate  to  repeat  the  same  skills 
and  activities  in  subsequent  months,  but  she  should  require 
higher  standards  of  performance.  Children  should  know  a 
number  of  games  and  activities  but  they  will  enjoy  repeating 
those  that  are  already  familiar. 

There  should  be  plenty  of  fresh  air  during  lessons. 

Equipment  should  be  made  readily  available  before  the 
lesson  begins, — cupboards  unlocked,  class  sets  of  materials 
collected,  or  areas  marked  as  required. 
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The  Lesson  Has  Probably  Been  A  Success  If 

(a)  there  has  been  maximum  participation  and  activity  (most 
of  the  children  have  been  active  most  of  the  time); 

(b)  there  has  been  an  improvement  in  the  physical  skill  of 
the  children; 

(c)  the  lesson  has  been  enjoyable. 
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TEACHING  HINTS 


CHASING  AND  GROUP  GAMES 

To  junior  pupils  activity  is  a  game.  Teachers  should  re¬ 
member  this  and  give  preference  to  games  in  which  the  greatest 
number  are  kept  active.  The  games  need  have  little  point  to 
them  and  little  organization;  scoring  is  unimportant,  as  long 
as  they  provide  vigorous  activity. 

Junior  pupils  are  highly  individualistic  and  so  should 
their  games  be.  In  primary  grades,  team  games  and  relays  are 
not  successful. 

pupils’  attention  and  interest  spans  are  short,  hence 
games  must  not  be  prolonged.  On  the  other  hand  games  should 
not  be  stopped  too  frequently  while  in  progress.  Overlook 
minor  details  and  try  to  keep  the  games  going  smoothly. 

Consider  safety  in  all  games.  Restrict  playing  areas  so  as 
to  avoid  hazards.  Be  careful  on  slippery  floors.  In  games  where 
pupils  run  to  a  base  or  turning  line  it  is  advisable  to  have  the 
line  short  of  the  wall  so  that  they  will  not  fall  or  run  into  the 
wall. 

boys  and  girls  should  play  freely  together. 

PLAY  FAMILIAR  favourite  games  often.  Pupils  enjoy  re¬ 
peating  those  which  they  like. 

UNDUE  EXCITEMENT  SHOULD  NOT  BE  ALLOWED.  Sometimes 
it  is  difficult  for  teachers  to  draw  the  line  between  normal 
enthusiasm  (which  is  desirable)  and  uncontrollable  excitement. 
If  they  think  that  the  pupils  are  getting  beyond  control  they 
should  stop  the  game.  The  class  may  be  highly  enthusiastic 
but  should  return  to  complete  attention  very  quickly  when  the 
game  is  stopped. 

NEVER  TEACH  A  GAME  WITHOUT  HAVING  A  WHISTLE  AVAILABLE. 
On  the  other  hand  use  the  whistle  only  when  absolutely  neces¬ 
sary. 

If  the  teacher  places  the  pupils  in  formation,  explains  the 
game  and  then  has  to  send  for  the  equipment,  it  makes  for 
delay  and  confusion.  Always  have  the  equipment  and  lines 
OR  boundary  markings  ready  before  beginning  to  teach  the 
game. 

PLACE  THE  PUPILS  IN  FORMATION  BEFORE  EXPLAINING  THE 
game  so  that  they  can  visualize  the  pattern  more  easily. 
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Finally,  and  this  is  most  important,  get  the  pupils  into 
action  as  quickly  as  possible.  Make  explanations  brief  and 
to  the  point.  If  too  much  explanation  seems  necessary  at  the 
beginning  give  pupils  just  enough  to  get  the  game  well  started, 
then  add  further  explanations  as  they  become  necessary, 
developing  the  game  as  play  goes  on. 


Sample  Teaching  Procedure — Teaching  “Hound  and  Rabbit*’ 


Beginning  with  the  pupils  in  scatter  formation,  tell  them  to 
stand  in  little  groups  of  three.  Assist  them  if  necessary  to  do 
it.  If  the  floor  is  suitable  have  them  sit  down  when  in  threes. 

Have  one  group  of  three  stand  and  show  the  others  how  to 
stand  for  the  game — two  joining  hands  to  form  a  hollow  tree 
while  the  third  pupil  stands  inside  the  tree.  "He  is  a  rabbit.’’ 
Have  all  groups  of  three  arrange  themselves  similarly. 

Select  two  players  to  be  hound  and  rabbit.  They  stand  out¬ 
side  the  trees — in  the  woods.  If  numbers  give  difficulty  don’t 
hesitate  to  have  one  or  two  trees  in  which  three  rather  than  two 
pupils  form  the  tree. 


FIRST 

GET  pupils  into  Formation 


Quickly  -  get  game  started 


_ 

Hound  '  t  _  9 

tM 


Rabbit 
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Tell  the  hound  to  chase  the  rabbit,  who  can  escape  by  jump¬ 
ing  into  any  hollow  tree,  then  get  the  game  started. 

As  soon  as  the  rabbit  jumps  into  a  hollow  tree  stop  the  game. 
Point  out  that  there  is  already  one  rabbit  in  that  tree.  "Since 
the  tree  will  not  hold  two  rabbits  the  first  one  in  the  tree  must 
get  out — to  be  chased  by  the  hound.”  Continue  with  the 
game. 

When  the  hound  first  catches  a  rabbit  stop  the  game  and 
explain  that  they  should  change  places  when  this  happens. 
Then  have  the  game  continue.  By  now  the  pupils  should  know 
all  the  rules. 

Have  the  rabbits  crouch  after  their  turns  so  that  players 
can  tell  those  who  should  still  receive  turns.  When  all  rabbits 
are  crouching  the  teacher  should  stop  the  game,  and  have  one 
group  of  three  show  how  the  rabbit  and  one  part  of  the  tree 
can  change  places.  Have  all  groups  do  likewise,  then  continue 
with  the  game.  One  more  change  should  give  all  pupils  turns 
at  being  hound  or  rabbit. 

This  is  a  popular  game,  its  one  weakness  being  that  a  very 
small  number  of  pupils  are  active  at  any  one  time. 


BALL  SKILLS 

Skill  in  handling  all  types  of  balls  is  necessary  for  the  playing 
of  softball,  volleyball,  soccer,  and  basketball  in  the  senior 
grades.  The  foundations  for  this  skill  should  be  laid  in  the 
Primary  Division. 

To  develop  skill  much  practice  is  necessary,  hence  there 
should  be  a  ball  for  each  child  in  the  class. 

Children  will  not  perfect  new  techniques  on  their  first  trials. 
They  should  be  allowed  time  to  experiment  with  their  own 
ideas  and  techniques  and  time  to  get  the  "feel”  of  a  new  move¬ 
ment.  Many  turns  are  necessary,  several  short  practice 
SESSIONS  ARE  BETTER  THAN  ONE  LONG  ONE. 

Do  not  push  the  learning  process.  Encourage  the  pupils,  have 
them  watch  good  performers,  but  they  learn  by  doing. 

Give  particular  help  to  poorer  performers.  The  others  will 
probably  improve  without  your  help. 
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Small  Balls 

IF  THERE  ARE  ENOUGH  SMALL  RALLS  FOR  A  CLASS  have  all 
pupils  practise  (play)  at  the  same  time — each  with  a  ball. 

IF  THERE  ARE  ENOUGH  SMALL  BALLS  FOR  HALF  A  CLASS  have 
half  the  pupils  practise  while  the  remainder  do  something  else 
in  another  area;  then  have  the  two  groups  change  places. 
Sometimes,  for  variety,  you  may  have  the  pupils  practise  in 
pairs,  partners  using  the  halls  alternately. 

IF  THERE  ARE  ENOUGH  SMALL  BALLS  FOR  A  THIRD  OR  A 
quarter  class  have  one  group  practise  with  them  while  the 
other  two  or  three  groups  do  other  things.  Rotate  all  groups  to 
the  area  for  practice  with  balls. 

IF  THERE  ARE  NOT  ENOUGH  BALLS  FOR  AT  LEAST  A  QUARTER 
class  do  not  attempt  ball  practice  as  a  class  activity. 


Large  Balls 

The  supply  of  large  balls  will  probably  be  limited. 

FOUR  LARGE  BALLS  IS  THE  MINIMUM  FOR  SKILLS  INSTRUCTION. 
With  a  smaller  number  pupils  cannot  get  enough  turns  to 
develop  skill.  The  school  with  more  than  four  large  balls  is 
well-equipped  for  this  type  of  work. 

WITH  LARGE  BALLS  THE  TEACHER  MUST  HAVE  THE  PUPILS 
PRACTISE  IN  THE  SAME  NUMBER  OF  GROUPS  AS  THERE  ARE  BALLS. 
In  each  group  the  pupils  must  take  turns.  Note  the  following: 
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STUNTS  AND  ACTIVITIES  WHICH  REQUIRE 
LITTLE  OR  NO  EQUIPMENT 

Pupils  enjoy  stunts.  Consider  how  often  we  hear  them  say, 
"Can  you  do  this?"  or  "Watch  me".  Teachers  should  capitalize 
on  this  natural  interest  by  using  stunt  activities  frequently. 
Many  of  the  movements  require  balance,  agility,  and  good 
physical  co-ordination,  and  their  practice  tends  to  develop 
these  qualities.  Many  provide  vigorous  big-muscle  exercise 
which  is  essential  to  young  children. 

With  young  children  it  is  a  waste  of  time  to  have  them  per¬ 
form,  one  at  a  time,  so  that  scores  can  be  kept.  They  are  more 
concerned  about  activity  than  scores.  Repetitions  of  a  stunt 
such  as  rising  sun  will  provide  as  much  exercise  as  several 
more  formal  exercises,  and  will  be  more  enjoyable  to  the  pupils. 


rising  Sun 

Lie  on  back  wi+h 
both  arms  folded  on  chest 


Then  stand 
Do  not  allow 
pupils  to 
cross  legs 
while  standing 


Competition  may  be  used  incidentally  as  a  stimulus  in  out¬ 
lining  the  activity.  For  example,  "This  is  a  stunt  called  Rising 
Sun.  Watch  Jerry  do  it.  Notice  that  he  does  not  use  his  arms 
at  all.  Can  you  do  it?  Try  it." 

Most  stunts  which  are  used  in  primary  grades  are  performed 
by  the  pupils  in  scatter  formation. 

If  the  teacher  cannot  demonstrate  the  stunt  she  should 
prepare  a  pupil  privately  beforehand.  In  every  class  there  are 
a  few  "natural"  athletes  who  quickly  pick  up  new  physical 
movements  from  a  few  verbal  instructions  or  a  little  coaching. 

Sometimes  teachers  complain  that  young  pupils  just  won’t 
wait  to  get  at  the  movement.  They  begin  experimenting  even 
before  the  demonstrator  finishes,  and  before  the  teacher  can 
give  any  tips.  As  a  deterrent  place  them  in  a  position  in  which 
they  can’t  experiment.  For  example,  explain  Rising  Sun  while 
the  pupils  are  standing,  but  explain  Thread  the  Needle  (which 
is  a  standing  movement)  while  they  are  sitting.  Even  so,  they 
may  experiment  if  the  teacher  talks  too  long.  Just  give  essent¬ 
ial  tips  and  let  them  get  into  the  activity. 
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TUMBLING  AND  MAT  WORK 


Unless  the  teacher  is  experienced  in  tumbling  and  mat  work, 
these  activities  should  not  be  attempted. 

If  mat  activities  are  used,  exercise  a  more  rigid  control  than 
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TOO  MANY  PUPILS  TO  ONE  MAT 


IF  FIVE  TO  EIGHT  MATS 


— place  an  approximately  equal 
number  on  each  mat. 


OR 


—  sometimes  mats  may  be  doubled 
up  and  pupils  sit  in  files. 


IF  FOUR  MATS 

—  place  pupils  in  four  files. 
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WITH  THREE  MATS 

—  place  pupils  in  three  files. 


1 

TWO  MATS 

have  two  groups  on  mats  while  re¬ 
maining  pupils  do  something  else. 
Then  rotate  half  classes. 


WITH  ONLY  ONE  MAT 

—  have  one  group  on  mat  while 
other  groups  do  something  else.  Ro¬ 
tate  groups  to  the  mat. 


£  £ 
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with  most  types  of  work.  Haphazard  or  slovenly  work  on  the 
mats  can  cause  accidents,  certain  rules  must  be  observed: 

No  heavy  boots  or  shoes  should  be  allowed  on  mats. 

Pupils  should  never  begin  working  on  the  mats  without 

specific  on-the-spot  permission  by  the  teacher. 

One-way  traffic  only  should  be  allowed  on  mats. 

A  pupil  should  never  begin  a  movement  along  the  length  of 

the  mats  until  the  pupil  ahead  is  at  least  two  mat  lengths 

away. 

Do  not  begin  tumbling  without  leading  up  to  it  with  a  full 
programme  of  stunts  which  tend  to  develop  the  physical 
prerequisites  for  tumbling  (balance,  agility,  co-ordination, 
strength). 

Sometimes  too  many  pupils  try  too  few  movements  on  too 
few  mats.  In  other  words,  a  class  of  thirty -six  pupils  should  not 
line  up  to  take  turns  on  one  line  of  mats.  If  they  do  they  will 
waste  most  of  their  time  standing,  waiting  for  turns,  and  will 
not  have  enough  turns  to  develop  proficiency,  not  more  than 
EIGHT  PUPILS  SHOULD  WORK  AT  A  TIME  ON  ONE  MAT,  OR  LINE 
OF  MATS. 

BENCH  ACTIVITIES 

Benches  must  be  solid.  For  some  activities  pupils  should  be 
seated  on  opposite  ends  for  bracing.  Guard  against  benches 
with  splinters. 

Mats  are  not  absolutely  necessary,  but,  if  available,  may  be 
placed  in  position  beside  the  benches  for  landings. 

Emphasize  "soft”  landings  on  all  jumps  from  benches — 
bending  the  legs  to  take  up  the  shock. 

RHYTHMIC  ACTIVITIES 

Many  teachers  prefer  to  take  complete  periods  of  rhythmic 
activities  separate  from  the  rest  of  the  physical  activity  pro¬ 
gramme.  There  are  two  reasons  at  least  for  this: 

1.  rhythmic  activities  require  a  different  mood  from  that 
created  in  the  games  or  agility  period; 

2.  very  often  the  rhythmic  lesson  requires  the  use  of  special 
equipment  such  as  a  piano,  record  player,  percussion  instru¬ 
ments;  once  these  facilities  have  been  arranged  it  saves 
time  to  use  them  for  the  complete  period. 

SEE  SUGGESTED  LESSON  PLANS  FOR  RHYTHMIC  ACTIVITY  CLASSES, 
PAGE  27. 
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Fundamental  Movements 

These  are  of  two  kinds: 

(a)  Locomotor  movements  where  the  body  is  travelling 
through  space  (e.g.,  walking,  running,  skipping,  dance 
steps). 

(b)  Axial  movements,  or  those  of  the  body  in  place  (e.g., 
swaying,  swinging,  etc.) 

There  should  be  great  variety  in  the  quality  of  movement 
produced.  Encourage  variations  in  time,  direction,  and  strength. 
Running,  for  example,  may  be  quick  or  slow  and  all  the  grada¬ 
tions  between  these  two  extremes.  It  may  be  forward,  back¬ 
ward,  sideways,  in  a  circle,  or  in  some  quite  complicated  floor 
pattern.  It  may  vary  from  very  heavy  to  very  light.  These 
qualities  of  time,  direction  and  weight  are  combined  in  various 
ways.  One  child  in  the  class  may  be  naturally  "quick,  direct, 
and  very  light’’,  while  another  is  "slow,  flexible  and  rather 
heavy.’’  Each  one  of  them  needs  experience  in  a  wide  range  of 
qualities  in  order  that  his  "movement  vocabulary’’  may  be 
increased. 

Variety  in  quality  of  movement  will  be  encouraged  by  vary¬ 
ing  the  outside  stimulus. 

Slow,  sleepy  music,  for  instance,  will  tend  to  produce  a 
similar  type  of  movement.  A  gay  jaunty  air  will  produce  a 
quick  light  movement.  In  addition  to  the  piano,  records  and 
percussion  instruments  may  be  used.  The  latter  (drums,  gongs, 
rattles,  triangles,  cymbals)  may  be  played  by  either  teacher  or 
children  and  will  provide  strong  contrasts  in  sound  and  con¬ 
sequently,  in  movement. 

In  addition,  the  quality  of  movement  produced  will  vary 
with  the  ideas  presented  to  the  children;  for  example: 

Walk  ...  in  snowboots,  in  bedroom  slippers,  in  deep  mud, 
through  tall  grass,  on  hot  bricks,  past  the  sleeping  baby, 
across  the  street  at  the  intersection,  looking  for  something 
you  have  lost. 

Run  .  .  .  away  from  a  Hallowe’en  witch,  out  of  school,  in  a 
race,  like  a  wooden  soldier,  against  a  strong  wind. 

Jump  .  .  .  over  a  fence,  across  a  stream,  to  touch  a  cloud  in  the 
sky,  "over  the  moon’’,  into  the  ditch,  like  milk  boiling 
over,  like  a  basketball,  like  a  ping-pong  ball. 
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Creative  Dance 

In  this  work  the  fundamental  skills  previously  described  are 
combined  in  simple  patterns.  Every  child  in  the  Primary  Divi¬ 
sion  should  be  given  opportunities  to  do  some  work  in  creative 
dance.  Most  of  the  children  are  at  an  unselfconscious  age. 
Everything  around  them  is  interesting,  they  are  eager  to 
absorb  new  impressions,  and  the  time  seems  ripe  for  them  to 
express  their  reactions  to  these  outside  stimuli. 

No  uniformity  of  movement  should  ever  be  expected. 

Some  children  are  more  imaginative  than  others  but  there 
will  always  be  those  who  tend  to  imitate  the  teacher  or  another 
child  in  the  class.  The  teacher  should  refrain  from  demonstrat¬ 
ing  herself,  and  every  sign  of  originality  on  the  part  of  the 
individual  children  should  be  praised.  They  will  tend  to  copy 
less  as  they  become  more  secure. 

Creative  Dance  may  be  approached  in  a  variety  of  ways.  The 
following  are  suggestions: 

Through  ideas ,  stories  or  themes 

For  example;  leaves  falling,  witches,  merry-go-round,  the 
Three  Bears,  the  Gingerbread  Man,  playing  in  the  snow,  a 
visit  to  the  toyshop,  a  visit  to  the  farm,  acrobats. 

Through  Song  and  Verse 

The  song  or  verse  must  be  familiar  to  the  children  or  it 
may  be  taught  to  them  before  the  visit  to  the  playroom,  for 
example:  Twinkle  Twinkle  Little  Star,  Pop  Corn,  Jingle  Bells, 
Happy  Birthday,  A  Goblin  Lives  In  Our  House,  Jack  and  Jill, 
Rock-a-Bye  Baby,  Miss  Muffet,  Who  Has  Seen  the  Wind 
(Christina  Rossetti),  The  Swing  (R.  L.  Stevenson). 

Before  the  children  attempt  to  create  a  dance  from  an  idea, 
a  story,  a  theme,  a  song,  or  a  verse  they  should  have  an  op¬ 
portunity  to  discuss  the  situation.  The  object  of  this  discussion 
should  be  to  fire  the  imagination,  children  and  teacher  together 
painting  a  vivid  picture  which  will  later  be  translated  into 
movement. 

Let  them  first  talk  about  the  story,  theme,  song,  or  verse. 
How  can  it  be  danced?  What  kind  of  things  will  the  witch  be 
doing?  How  will  the  little  boy  move? 

The  children  should  then  experiment  with  suitable  movement. 
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More  discussion  and  further  experimentation  follow  until 
finally  a  dance  takes  shape. 

Give  a  gentle  reminder  to  use  the  whole  body. 

Through  Music 

Sometimes  a  musical  composition  is  played  and  the  children 
are  asked  to  compose  suitable  steps  and  movements.  Young 
children  often  find  it  relatively  easy  to  absorb  the  spirit  of  the 
music  but  much  more  difficult  to  conform  to  the  rhythmic 
form. 

Teachers  should  make  use  of  percussion  instru¬ 
ments  in  all  forms  of  creative  dance. 

See  page  161  of  Ref.  V.F. 

FOR  TEACHERS  INTERESTED  IN  LEARNING  MORE  ABOUT  CREAT¬ 
IVE  dance.  "Dance  In  Elementary  Education ”  by  Ruth  L. 
Murray.  Published  by  Harper  &  Brothers,  New  York.  Co¬ 
operative  Book  Centre,  146  Wellington  St.  W.,  Toronto. 

Singing  Games  and  Folk  Dance 

When  a  singing  game  is  to  be  taught  the  song  should  be 
learned  in  the  classroom  before  the  children  go  to  the  playroom. 

The  original  form  of  an  authentic  Folk  Dance  should  not  be 
changed.  The  dance  represents  part  of  the  national  culture  of 
the  country  concerned.  Tell  the  children  what  the  dance  is 
called  and  which  people  used  it. 

The  children  should  know  the  basic  steps  before  any  attempt 
is  made  to  teach  the  dance  (e.g.,  running,  slip-step,  for  Chimes 
of  Dunkirk). 

Place  the  class  in  the  required  formation  (Scatter,  single 
circle,  etc.)  before  actual  teaching  begins. 

Allow  the  children  to  sit  down,  listen  to  the  music,  and  clap, 
tap,  or  beat  the  rhythm. 

Demonstrate  the  pattern  of  the  dance. 

Allow  the  children  to  practise  (without  the  music  first  if  it 
is  a  complicated  pattern). 

Finish  teaching  the  dance  in  one  lesson.  Do  not  expect  per¬ 
fection.  Improvement  will  come  with  further  practice  in  sub¬ 
sequent  lessons. 
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GENERAL  SUGGESTIONS 


VENTILATION 

The  gymnasium,  playroom,  or  classroom  must  be  adequately 
VENTILATED  DURING  INDOOR  PHYSICAL  EDUCATION  LESSONS.  If 
the  day  is  cold  the  windows  should  be  left  closed  until  pupils 
are  warmed  up,  but  then  they  should  be  opened. 

DRESS 

SUITABLE  DRESS  SHOULD  BE  WORN  BY  PUPILS  TAKING  PHYSICAL 

education  lessons.  The  removal  of  heavy  restricting  outer 
clothing  allows  for  better  performance.  The  health  aspect  of 
Physical  Education  demands  that  the  body  be  ventilated  during 
exercise  so  that  the  perspiration  may  be  carried  off  rather  than 
re-absorbed.  It  might  be  added  that  heavy  clothing  should  be 
removed  for  reasons  of  cleanliness.  Finally,  suitable  dress  has  a 
psychological  effect  on  the  pupils’  performance,  just  as  players 
play  a  better  game  of  badminton  when  dressed  for  the  game. 

It  is  inexcusable  for  pupils  to  exercise  wearing  rubber  boots 
or  heavy  footwear.  These  cause  the  feet  to  heat  up  excessively. 
Leather  boots  are  usually  slippery  on  wooden  floors.  Such 
heavy  footwear  nullifies  the  effects  of  foot  exercises.  Boots 
carry  outside  dirt  into  playrooms  so  that  pupils  cannot  sit  or 
work  on  the  floors.  Running  shoes,  light  scampers,  sandals, 
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and  slippers  are  all  suitable.  If  the  floor  is  in  good  condition, 
clean,  and  free  from  splinters,  bare  feet  may  be  permitted. 

Sweaters,  jackets,  ties,  and  other  pieces  of  extra  outer  cloth¬ 
ing  should  be  removed.  Usually  they  are  left  on  the  desk  in 
the  classroom.  The  collars  of  shirts  should  be  opened  and 
sleeves  rolled  up.  Shorts  of  course  are  ideal — with  light  blouses 
or  sweaters. 

A  note  of  caution  should  be  added.  Teachers  must  use  dis¬ 
cretion  in  asking  pupils  to  dress  suitably  for  Physical  Education 
lessons.  Johnny  may  be  loath  to  remove  his  sweater  because 
he  is  ashamed  of  the  holes  in  his  shirt.  If  he  is  forced  the  parents 
may  have  a  reasonable  objection,  encourage  suitable  dress — 

TO  THE  LIMIT — BUT  DON’T  FORCE  IT. 

The  Teacher's  Dress 

Although  it  is  not  necessary  for  teachers  to  make  a  complete 
change  of  clothing  for  Physical  Education  lessons  they  will  be 
more  comfortable  and  more  efficient  if  they  discard  heavy 
jackets  and  sweaters  and  change  to  suitable  shoes.  They  should 
consider  too  that  such  minor  changes  in  dress  have  a  psycho¬ 
logical  effect  on  the  pupils  who  are  being  encouraged  to  dress 
suitably. 


SAFETY 


BEFORE  THE  FIRST  PHYSICAL  EDUCATION  LESSON  OF  THE 
SCHOOL  YEAR  TEACHERS  SHOULD  ASCERTAIN  THE  MEDICAL  AND 
PHYSICAL  BACKGROUND  AND  CONDITION  OF  THEIR  PUPILS — by 
consulting  school  history  cards,  the  school  health  authorities, 
parents,  and  the  pupils  themselves.  Do  not  learn  that  Mary 
has  a  heart  condition  after  she  has  collapsed  during  a  lesson. 

Slippery  floors  and  slippery  boots  are  the  cause  of  many 
falling  accidents. 

TEACHERS  SHOULD  NOT  ATTEMPT  TO  TEACH  TUMBLING  AND 

mat  work  unless  they  are  familiar  with  it.  Certain  pre¬ 
cautions  have  been  noted  in  the  sections  covering  these  activi¬ 
ties. 

Dangerous  and  sharp  corners  and  posts  which  are  within  or 
close  to  the  play  area  should  be  padded.  If  they  are  not,  teach¬ 
ers  should  plan  activities  to  avoid  them. 
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At  first  the  pupils  will  bump  into  one  another  while  moving 
in  scatter  formation.  In  the  introductory  lessons  teachers 
should  be  aware  of  this,  should  use  more  slow-moving  activities, 
and  should  coach  pupils  to  move  about  without  collisions. 

Teachers  should  know  simple  First  Aid  and  where  the  first 
aid  supplies  are  kept  in  the  school. 

FLOOR  MARKINGS 

Some  teachers  waste  a  great  deal  of  time  and  energy  putting 
down  floor  markings  with  chalk.  This  may  be  necessary  with 
unusual  requirements  for  a  particular  game  or  activity,  but  A 
FEW  STANDARD  MARKINGS  SHOULD  BE  PERMANENTLY  PAINTED 

on  playroom  floors — Circles,  boundary  lines,  etc.  Tempera 
poster  paint  will  last  for  a  month,  and  may  be  taken  off  with 
water  at  any  time. 

USE  OF  THE  WHISTLE 

The  whistle  is  the  law  in  all  games  and  physical  activities, 
and  pupils  should  learn  this  from  their  first  lesson  in  Physical 
Education. 

Although  initial  whistle  training  may  be  necessary  for  con¬ 
trol  at  the  beginning  of  the  school  year,  the  whistle  should  be 
used  progressively  less  during  the  year.  To  remain  effective 
it  should  be  used  only  when  absolutely  necessary.  For  quieter 
activities  some  teachers  substitute  a  hand  clap  after  the  initial 
training. 

A  steady  stream  of  air  through  a  whistle  makes  a  noise, 
but  not  a  signal.  To  be  sharp  the  signal  must  be  made  with  a 
sudden  explosive  blast  of  air  into  the  whistle.  The  blast  does 
not  have  to  be  loud  and  shrill  as  the  name  implies.  Teachers 
should  try  for  sharpness  rather  than  loudness.  Those  who  have 
difficulty  blowing  a  whistle  should  practise  for  a  few  minutes 
privately. 

HANDLING  EQUIPMENT 

In  schools  which  have  more  than  one  classroom  and  which 
have  a  playroom  the  equipment  should  be  pooled  in  a  playroom 
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cupboard  for  the  use  of  all  classes.  This  procedure,  for  example, 
will  enable  each  of  eight  classes  to  use  forty  balls  in  the  play¬ 
room,  whereas  each  class  would  have  but  five  balls  if  the  equip¬ 
ment  were  distributed  amongst  the  classes. 

Small  articles  of  equipment  (bean  bags,  small  balls,  individual 
skipping  ropes,  etc.)  should  be  kept  in  fruit  baskets  for  easy 
carrying,  distribution,  and  collection. 

The  equipment  in  the  playroom  cupboard  should  always  be 
kept  tidy  and  in  good  order.  This  is  quite  simple  if  every 
teacher  gives  it  a  little  attention. 


Do  not  allow  the  pupils  to  return  small  articles  to  the  baskets 
by  throwing  them. 

Teach  pupils  to  fold  skipping  ropes  in  two,  then  over  again 
into  four  strands,  then  tie  them  with  a  simple  knot  (over  and 
through)  before  placing  them  in  the  basket.  Make  this  a  part 
of  the  lesson  when  the  class  first  uses  individual  skipping  ropes. 

Train  and  allow  pupils  to  assist  with  the  distribution,  collec¬ 
tion,  and  storing  of  equipment. 

CLASS  FORMATIONS 

Every  type  of  physical  activity  is  most  successfully  taught 
and  practised  in  a  certain  formation,  yet  too  few  teachers  give 
attention  to  this. 

In  the  primary  grades  two  formations  are  used  for  most 
activities — the  scatter,  and  the  single  circle. 

Since  the  single  circle  is  used  frequently  teachers  should 
adopt  a  pattern  for  getting  pupils  into  it,  and  should  train 
them  near  the  beginning  of  the  year  to  do  this  quickly  with  no 
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SCATTER  FORMATION — Each  pupil  finds  a  place 
alone  where  he  will  have  room  to  perform 
without  touching  other  pupils. 


SINGLE  CIRCLE  FORMATION— This 
is  used  for  many  games. 


confusion.  For  the  remainder  of  the  year  the  teacher  merely 
says  "Circle — Go",  and  the  pupils  know  what  to  do. 

A  simple  method  for  having  pupils  form  a  single  circle  is 
to  point  through  the  middle  of  the  class,  regardless  of  formation, 
and  say  "Circle — Go".  All  the  pupils  divide  and  ease  back  into 
two  groups  facing.  The  two  ends  of  the  lines  join  and  a  circle 
is  formed.  At  first  this  may  be  done  on  two  or  three  signals. 


Very  occasionally  the  double  circle  formation  and  the  file 


formation  are  used,  towards 


DOUBLE  CIRCLE  FORMATION— This 
is  used  for  certain  games.  It  may 
be  formed  by  having  half  the  class 
form  a  single  circle,  then  the  re¬ 
mainder  stand  behind,  or  it  may  be 
formed  from  a  single  circle. 


the  end  of  Grade  Three. 


FILE  FORMATION — This  is  particularly  useful 
when  pupils  must  take  turns  with  a  limited  num¬ 
ber  of  pieces  of  equipment.  Leaders  may  be 
positioned  first,  then  the  pupils  told  to  move 
behind  their  leaders.  This  is  simple  for  them  if 
the  class  has  been  divided  into  groups  for  play¬ 
room  activities.  If  they  have  not,  the  pupils 
learn  quickly  to  divide  into  approximately  equal 
numbers. 


There  are  many  more  formations,  but  the  four  illustrated 
above  are  sufficient  for  the  primary  grades. 


CLASS  CONTROL 

When  a  class  moves  to  the  playground  or  playroom  the 
restrictions  of  classroom  furniture  and  atmosphere  give  way 
to  vigorous  free  movement  through  space,  exciting  situations, 
and  the  handling  of  considerable  equipment. 

Pupils  relax  to  some  extent,  as  they  should,  and  class  control 
can  become  a  problem.  Without  control,  worthwhile  instruction 
is  not  possible.  Some  of  the  following  suggestions  may  be  helpful. 

Teachers  should  learn  to  make  a  signal  rather  than  a  noise 
with  the  whistle,  and  should  know  when  to  use  it. 

WORDINESS  IS  OUT  OF  PLACE  IN  THE  PLAYROOM.  When  possible 
replace  explanations  with  demonstrations.  Often  the  explana¬ 
tions  can  accompany  the  demonstrations.  With  young  children 
ignore  minor  and  non-essential  details.  Always  remember  that 
prolonged  explanations  are  of  little  use  because  pupils  cannot 
visualize  physical  movements  from  verbal  descriptions. 

Try  not  to  raise  the  voice  in  approximate  proportion  to  the 
increase  in  noise  by  the  class.  Very  often  the  reverse  procedure 
is  more  effective — lowering  the  voice,  using  pauses  and  visual 
signals. 

Until  the  teacher  knows  her  pupils  well  and  can  be  sure  of 
them  it  is  advisable  to  withhold  the  noisier,  more  boister¬ 
ous  activities  until  the  end  of  the  lesson. 

EQUIPMENT  FOR  LESSONS  MUST  BE  READILY  AVAILABLE — and 
this  means  out  of  the  cupboard  and  ready  to  use,  if  the  cup¬ 
board  is  in  a  far  corner  of  the  room,  or  the  equipment  in  it  is 
disorganized. 

Particularly  in  games  the  teacher  must  sense  the  difference 
BETWEEN  NORMAL  ENTHUSIASM  AND  UNCONTROLLABLE  EXCITE¬ 
MENT.  The  latter  should  be  discouraged. 

PUPILS  MAY  EXPERIMENT  PREMATURELY  with  movements 
which  are  being  demonstrated  unless,  particularly  at  the  begin¬ 
ning  of  the  year,  they  are  placed  in  positions  in  which  they 
cannot  conveniently  try  the  movement;  for  example,  the  skip¬ 
ping  step  should  be  demonstrated  while  they  are  seated,  and 
the  crab  walk  while  they  stand. 

pupils  like  to  help.  Give  out  duties  and  responsibilities 
liberally,  but  don’t  overtax  their  capacities.  If  little  Johnny 
can  do  no  more  than  hold  the  playroom  door  while  the  class 
passes  through,  have  him  do  that  at  least.  Pass  the  responsibili¬ 
ties  around. 
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PART  TWO 


Programme  Material 


PART  TWO  (Programme  material) 
EXPLANATORY  NOTES 

A  number  of  teachers  have  recently  been  experimenting 
with  an  indirect  method  of  teaching  movement.  This  method  of 
working  produces  some  very  satisfactory  results  but  it  is  still 
in  its  infancy  in  this  Province.  The  pioneers  in  this  field  should 
he  encouraged  to  continue  their  experiments.  In  the  meantime, 
this  course  of  study  has  been  prepared  for  those  teachers  who 
still  feel  more  secure  in  the  direct  method  of  teaching. 

The  programme  material  outlined  in  this  Course  of  Studies 
has  been  divided  into  three  units,  each  unit  corresponding  to 
one  year’s  work  in  the  Primary  Division. 

For  convenience,  each  unit  has  been  subdivided  into  ten 
monthly  sections  in  the  hope  that  this  will  help  teachers  with 
the  selection  and  grading  of  suitable  activities.  The  work  in 
each  section  need  not  necessarily  take  a  month  to  complete — 
the  time  will  vary  according  to  the  skill  and  development  of 
the  children  concerned. 

Teachers  should  not  hesitate  to  modify  the  suggested  pro¬ 
gramme  to  suit  their  own  teaching  situations.  For  proper  pro¬ 
gression  and  seasonal  interest,  certain  topics  should  have  a 
definite  place  but  others  may  he  taken  at  any  time  during  the 
school  year. 

In  schools  where  indoor  facilities  are  limited,  teachers  should 
"ive  more  time  to  Phvsical  Education  in  the  months  when 
outdoor  work  is  possible.  Some  activities,  of  course,  can  be 
done  in  the  restricted  space  of  the  classroom.  Many  schools 
have  replaced  the  fixed  type  of  desk  with  movable  desks  or 
desks  on  runners.  At  the  beginning  of  the  Physical  Education 
lesson,  these  desks  are  placed  near  the  walls  of  the  classroom, 
leaving  a  free  area  for  physical  activity. 

It  is  suggested  that  teachers  study  the  sample  lessons 
and  notes  on  teaching  methods  before  proceeding 
with  the  following  units  of  work. 
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UNIT  ONE— FIRST  MONTH 

OUTDOORS  WHEN  POSSIBLE 

See  Suggested  First  Lessons  in  Part  1,  page  12. 

Introductory  Activities 

(a)  Free  walking,  scatter  formation.  Change  direction  on  signal, 
(hand  clap  or  voice). 

(b)  Free  skipping  and  changing  direction  on  signal. 

(c)  Follow  teacher  in  a  scatter  formation.  Children  crouch 
quickly  when  teacher  turns. 

(d)  Run,  find  a  space  and  twirl. 

Big  Muscle  Activities 

Simple  mimetic  movements 

(a)  Duck  Walk — small  forward 
steps  taken  in  a  crouch  posi¬ 
tion. 


(b)  Dog  Run — run  on  all  fours. 

(c)  Bouncing  Balls — bounce 
high,  bounce  low.  (High 
jumps,  low  jumps). 

(d)  Windmills. 
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(e)  Story  Play — In  the  playground.  Suggestions  N.V.H.,  page 
124. 

Skills 

(a)  Bean  Bags 

(i)  Toss  up  and  catch  (throw  with  one  hand,  catch  with 
two)  in  place,  on  the  move,  walking  or  running. 

(ii)  Hold  bean  bag  in  two  hands.  Place  on  ground  as  far 
from  feet  as  possible.  Stand.  Pick  up  bean  bag  with¬ 
out  moving  feet  or  touching  the  ground. 

(iii)  Place  bean  bag  on  ground.  Skip  round  it. 

Each  child  should  frequently  be  allowed  to  choose  a  piece 
of  apparatus  {half  rope ,  etc.)  and  experiment  with  it. 


(b)  Hoops 

(i)  Hoop  flat  on  ground, 
jump  in  and  out. 
Stress  lightness. 

(ii)  Hoop  flat  on  ground, 
step  in  and  lift  it 
high  overhead  with 
two  hands. 


(c)  Rhythmic  Activities 

(i)  Fundamental  Movements — Walking  and  skipping  in 
rhythm.  Use  record  or  percussion  instruments. 

(ii)  Creative  Movement — Walking  to  school  on  a  windy, 
rainy  day;  walking  in  water. 

(iii)  Singing  Game — The  Animals  (See  Sample  Lesson, 
page  29). 

Games 

(a)  Here,  There,  Where  (see  Part  1,  page  14). 

(b)  Big  A,  Little  A. — Glossary  of  Games,  page  116. 

(c)  Daddy  Long  Legs — Glossary  of  Games,  page  118. 

Pupils  showing  sufficient  skill  should  be  allowed  to 
proceed  with  more  advanced  units  of  activity. 
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UNIT  ONE— SECOND  MONTH 

OUTDOORS  WHEN  POSSIBLE 

Introductory  Activities 

(a)  Free  running — scatter  formation. 

(b)  Free  walking — crouch  down  (a  dwarf)  and  grow  slowly  into 
a  giant. 

(c)  Bouncing  balls. 

(d)  Run  anywhere  lightly,  stop,  and  shake  each  foot  in  turn. 

Big  Muscle  Activities 

(a)  Bunny  jumps.  Start  in  crouch  position,  bounce  forward  on 
to  both  hands,  take  weight  on  the  hands  and  lift  both  feet. 
(Hips  high,  knees  tucked  under  body). 


(h)  Restless  ponies — pawing  the  ground. 

(c)  Rag  dolls. (Aim  at  relaxation  throughout). 

(d)  Low  skip  jumps — facing  front  or  back  of  room. 

Skills 

(a)  Balls 

(i)  Throw  and  catch — in  place,  walking. 

(ii)  Bounce  and  catch — in  place,  walking. 

(iii)  Roll  ball  anywhere.  Run  after  it  and  pick  it  up. 


52 


(ii)  Arm  circling  backward 
with  rope  swinging — 
child  holds  a  doubled 
rope  and  sweeps  it  round 
as  his  arm  circles. 


Each  child  should  frequently  be  allowed  to  choose  a  piece 
of  apparatus  (6a//,  rope ,  etc.)  and  experiment  with  it. 

(c)  Rhythmic  Activities 

(i)  Fundamental  Movements — Hopping  and  jumping. 

(ii)  Creative  Movement — Bouncing  Balls  (ping  pong 
balls,  basketballs,  balloons)  Pop-corn,  Jack-in-the- 
box. 

(iii)  Folk  Dance — Clap  Dance,  B.A.M.,  2A. 

Games 

(a)  Black  Peter — Glossary  of  Games,  page  116. 

(b)  Mrs.  Bond  and  Her  Ducks — Glossary  of  Games,  page  121. 

Pupils  showing  sufficient  skill  should  be  allowed  to 
proceed  with  more  advanced  units  of  activity. 
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UNIT  ONE— THIRD  MONTH 

OUTDOORS  WHEN  POSSIBLE 

Introductory  Activities 

(a)  Make  yourself  as  tall  as  a  tree,  as  wide  as  a  house,  as  thin 
as  a  pin,  as  small  as  a  mouse. 

(b)  Skipping — on  signal  change  to  walking. 

Running — on  signal  change  to  walking. 

Hopping — on  signal  change  to  walking. 

(c)  Dog  Run  (on  all  fours). 

(d)  Free  galloping  (one  foot  ahead). 

Big  Muscle  Activities 

(a)  Bouncing  balls — progressing  about  the  room.  (High  jumps, 
low  jumps). 

(b)  Bicycling — going  up  hill,  coming  down. 

(c)  Sitting  cross-legged  on  floor — roll  up  like  a  ball. 

(d)  Lie  curled  up  on  floor — roll  from  side  to  side.  Stand  up  and 
stretch  arms  high  overhead. 


(e)  Story  Play — Firemen — Suggestions  N.V.H.,  page  126. 
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Skills 

(a)  Bean  Bags 

(i)  Bob  jumps  with  bean  bag  gripped  between  feet. 

(ii)  Throw  bean  bag  as  far  as  possible  and  run  after  it. 
(Throw  overhand  for  distance  throw). 

(iii)  Aiming  bean  bags  into  a  basket,  box  or  circle.  (In 
groups). 


(b)  Balls 

(i)  Kicking  small  balls. 

(ii)  Throw  ball  against 
a  wall  and  catch. 

Each  child  should  frequently  be  allowed  to  choose  a  piece 

of  apparatus  (ball,  rope ,  etc.)  and  experiment  with  it. 

(c)  Rhythmic  Activities 

(i)  Fundamental  Movements — Running,  skipping,  jump¬ 
ing,  walking,  swaying — variations  in  quality  of  move¬ 
ment. 

(ii)  Creative  Movement — Rock-a-Bye  Baby,  Wind  in  the 
Trees,  Shaking  a  Duster. 

(iii)  Singing  Game — Looby  Loo,  N.V.H.,  page  139. 

(iv)  Folk  Dance — Bo-Peep,  B.A.M.,  2A. 

Games 

(a)  Frog  In  the  Sea — Glossary  of  Games,  page  120. 

(b)  Charlie  Over  the  Water — Glossary  of  Games,  page  116. 

Pupils  showing  sufficient  skill  should  be  allowed  to 

proceed  with  more  advanced  units  of  activity. 
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UNIT  ONE— FOURTH  MONTH 


Introductory  Activities 

(a)  Free  skipping.  On  signal  find  a  partner  and  continue  skip- 
ping. 

(b)  Duck  Walk. 

(c)  Galloping — changing  forward  foot  on  the  signal. 

(d)  Run  anywhere.  On  signal  change  to  running  on  the  spot. 

Big  Muscle  Activities 

(a)  Bunny  jump  moving  forward. 

(b)  Half-top  spin  (half-way  round — See  Top  Spin,  N.V.H., 
page  368). 

(c)  Stand  by  pool — dip  toe,  then  heel  into  pool.  Shake  water 
off  and  hop  round  pool. 

(d)  Lie  on  back  and  kick. 

(e)  Story  Play — Christmas  Toys.  Suggestions  N.Y.H.,  page 
127.  Santa’s  Workshop. 

Skills 

(a)  Balls 

(i)  Pat-bouncing  a  ball  (continuous  bouncing)  using 
either  hand. 

(ii)  Rolling  ball  against  a  wall  and  fielding  it  as  it  returns. 


(b)  Bean  Bags 

(i)  Tossing  bean  bag  up,  clap  and  catch. 

(ii)  Walking  with  a  bean  hag  on  the  head. 
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(c)  Hoops 


(ii)  Bowling  a  hoop — stand  at  the  side. 

Each  child  should  frequently  be  allowed  to  choose  a  piece 
of  apparatus  {half  rope ,  etc.)  and  experiment  with  it. 


(d)  Benches 

(i)  Walk  forward  along  a 
bench,  pause  and  continue 
walk,  step  off  at  the  end  of 
the  bench. 

(ii)  Walk  backward  along  a 
bench,  step  off  at  the  end. 

(iii)  Jump  off  a  bench  forward 
(Jump  up,  land  on  two 
feet,  give  in  the  knees  and 
ankles,  straighten  up). 


SOFT  LANDING 


(e)  Rhythmic  Activities 

(i)  Fundamental  Movements — Sliding,  jumping,  etc. 

(ii)  Creative  Movement— Christmas  Toys,  Playing  on  the 
Ice. 

(iii)  Choice  of  Singing  Game  or  Folk  Dance. 


Games 

(a)  Hill  Dill — Glossary  of  Games,  page  120. 

(b)  Brownies  and  Fairies,  page  14. 

(c)  Children’s  own  choice  of  games. 

Pupils  showing  sufficient  skill  should  be  allowed  to 
proceed  with  more  advanced  units  of  activity. 
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UNIT  ONE— FIFTH  MONTH 


Introductory  Activities 

(a)  Bouncing  from  one  side  to  another  of  line  marked  on  floor. 

(b)  Hopping — change  foot  on  signal.  Hop  to  a  given  line  and 
return  on  the  other  foot. 

(c)  Here,  There,  Where  (A  simple  game  can  often  be  used  as 
an  Introductory  Activity,  page  14.) 

(d)  Bunny  Jumps — on  the  spot  and  moving  forward. 

(e)  Outdoors — activities  in  the  snow — sliding,  etc. 

Big  Muscle  Activities 

(a)  Sit  curled  up — rock  backwards  and  forwards. 

(b)  The  Rocker — lie  face  downwards  and  grasp  ankles — rock¬ 
ing  back  and  forth. 


(c)  Bear  Walk — on  all  fours,  arms  and  legs  straight. 

(d)  Jack-in-the-Box — spring  into  the  air  at  full  stretch  from 
crouch  position.  Stress  light  landings. 

(e)  Story  Play — Winter  Play  in  the  Snow.  Suggestions  N.V.H., 
page  128. 

Skills 

(a)  Ropes 


(i)  Individual  skipping. 

(ii)  Balance  walking  round  a  circle  made  with  rope  on 


58 


(c)  Bean  Bags 

(i)  Throwing  and 
catching  in  pairs 
— u  nderhand 
throw,  short  dis¬ 
tance. 

(ii)  Running  or 
skipping  with 
bean  bag  on 
head. 

Each  child  should  frequently  be  allowed  to  choose  a  piece 

of  apparatus  (ball,  rope ,  etc.)  and  experiment  with  it. 

(d)  Benches 

(i)  Walk  sideways  along  the  bench,  step  off  at  the  end. 

(ii)  Walk  forward  along  the  bench;  at  halfway  mark  turn 
round  and  continue  to  the  end,  walking  backwards. 

(iii)  Jumping  off  the  bench  sideways. 


(i)  Fundamental  Movements — Pushing  and  pulling. 

(ii)  Creative  Movement — Ding  Dong  Bell,  Swinging  In  a 
Swing,  Tug  of  War. 

(iii)  Singing  Game — London  Bridge. 

(iv)  Folk  Dance— Shoemaker’s  Dance  (In  scatter  forma¬ 
tion)  N.Y.H.,  page  142. 

Games 

(1)  What  Time  is  it  Mr.  Wolf? — Glossary  of  Games,  page  124. 

(2)  Moonlight,  Starlight- Glossary  of  Games,  page  121. 

Pupils  showing  sufficient  skill  should  be  allowed  to 
proceed  with  more  advanced  units  of  activity. 
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UNIT  ONE— SIXTH  MONTH 


Introductory  Activities 

(a)  Running.  On  signal,  jump  high  and  continue  running. 

(b)  Jump  the  widening  brook. 
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(c)  Step  sideways — increase  speed  to  slip  step. 

(d)  Free  skipping.  On  signal  find  a  partner  and  stand  back  to 
back. 

Big  Muscle  Activities 

(a)  Skip  jump  from  side  to  side  of  line  marked  on  floor. 

(b)  Lie  on  one  side  curled  up.  Turn  on  back  and  stretch  out. 

(c)  Figure  skating  (mimetic). 

(d)  Be  a  horse  pulling  a  heavy  load  uphill. 

(e)  Coffee  Grinder,  N.V.H.,  page  274.  D.Q.,  page  37.  Y.F., 
page  215. 
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Skills 

(a)  Balls 

(i)  Throwing  and  catching  in  pairs — underhand. 

(ii)  Rolling  the  ball  to  a  partner. 

(b)  Bean  Bags 

Aiming  at  a  target  (box,  Indian  club),  into  a  hoop  (or  circle) 
or  over  a  line. 

Each  child  should  frequently  be  allowed  to  choose  a  piece 
of  apparatus  (ball,  rope ,  etc.)  and  experiment  ivith  it. 

(c)  Benches 

(i)  Cat  walk  along  a  bench  (on  all  fours). 

(ii)  Jumping  off  bench  with  a  }/±  turn  in  the  air. 

(iii)  Lying  face  downwards  on  the  bench — pull  the  body 

along  with  the  arms. 


PULL 


(ii)  Creative  Movement — Sleigh  Ride  in  the  Snow,  Circus 
Horses. 

(iii)  Singing  Game — Round  and  Round  The  Village,  N.V.H., 

page  168. 

(iv)  Folk  Dance — Scottish  Dance  B.A.M.,  3B. 

Games 

(a)  Old  Mother  Hubbard — Glossary  of  Games,  page  122. 

(b)  Mother  Bird — Glossary  of  Games,  page  121. 

Pupils  showing  sufficient  skill  should  be  allowed  to 
proceed  with  more  advanced  units  of  activity. 
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UNIT  ONE— SEVENTH  MONTH 


Introductory  Activities 

(a)  Children  standing  with  backs  to  one  wall,  hands  joined. 
Make  a  circle  round  the  teacher  before  she  counts  10. 


(b)  Quick  walk,  making  large  patterns  on  the  floor. 

(c)  Galloping — change  direction  on  signal. 

(d)  Riding  a  bicycle  (mimetic). 


Big  Muscle  Activities 

(a)  Rope  jumping — mimetic. 

(b)  Rising  Sun.  Children  lie  flat  on  ground  arms  folded  across 
chest.  Stand  up  without  unfolding  arms,  page  35. 

(c)  With  one  foot  forward,  push  a  heavy  swing. 

(d)  Story  Play — March  Winds.  Suggestions  N.V.H.,  page  129. 
Skills 

(a)  Balls 

(i)  Batting  ball  into  the  air  with  one  hand.  Change  hands. 

(ii)  Dribbling  a  ball — kick  ball  keeping  it  close  to  the  feet. 

(b)  Hoops 

(i)  (One  hoop  between  two  children.)  Bowl  hoop  to 
partner. 

(ii)  Swing  hoop  back  and  forth  under  feet. 
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Each  child  should  frequently  be  allowed  to  choose  a  piece 
of  apparatus  (ball,  rope ,  etc.)  and  experiment  with  it. 


(c)  Mats 

Forward  Roll,  D.Q.,  page  68.  N.V.H.,  page  214. 


EASIEST 
START/ MG 
POSrr/ON 


tucks™  SE  k°ll  on  aACK 

UNDO!  HERE  OF  SHOULDERS 


FINISH 

STANDING 

STRAIGHT 


(d)  Benches 

(i)  Duck  Walk  along  the  bench. 

(ii)  Jumping  off  the  bench  with  a  }/%  turn  in  the  air. 

(e)  Rhythmic  Activities 

(i)  Fundamental  Movements — Twisting. 

(ii)  Creative  Movement — Jack  and  Jill,  Sticky  Bubble 
Gum,  Kites,  Windmills. 

(iii)  Singing  Game — The  Farmer  in  the  Dell,  N.V.II.,  page 
137. 

(iv)  Folk  Dance — Review  Scottish  Dance,  B.A.M.,  3B. 

Games 

(a)  Giant’s  Treasure — Glossary  of  Games,  page  120. 

(b)  Soldiers  and  Brigands — Glossary  of  Games,  page  122. 

Pupils  showing  sufficient  skill  should  be  allowed  to 
proceed  with  more  advanced  units  of  activity. 
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UNIT  ONE— EIGHTH  MONTH 


Introductory  Activities 

(a)  Walk  forward  on  tip-toe.  At  signal  turn  and  race  back  to 
starting  line. 

(b)  Big  A,  Little  A — Glossary  of  Gaines,  page  116. 

(c)  Free  walking.  On  signal  join  hands  with  a  partner  and 
step  sideways  on  the  toes. 

(d)  Giant  strides  from  one  line  to  another. 


Big  Muscle  Activities 

(a)  Review — Windmills,  Jack-in-the-Box. 

(b)  Jumping  over  low  obstacles  (boxes  or  clubs). 

(c)  Rowing  a  boat — mimetic. 

(d)  Run  round  and  round  in  a  little  circle  on  tiptoe — Winding 
the  Clock. 

(e)  Story  Play — Building  a  House. 
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Skills 

(a)  Bean  Bags 

(i)  Throwing  a  bean  bag  over  a  rope. 


(b) 

(c) 


(ii)  Partners  each  have  a  bean  bag.  Stand  short  distance 
apart  and  exchange  bean  bags,  (throwing). 

Ropes 

(i)  Free  skipping. 

(ii)  Balance  walking  along  rope  on  tiptoes. 

Mats 

Forward  Roll. 


Each  child  should  frequently  be  allowed  to  choose  a  piece 
of  apparatus  ( ball,  rope ,  etc.)  and  experiment  with  it. 

(d)  Rhythmic  Activities 

(i)  Fundamental  Movements — Review  locomotor  move¬ 
ments,  constantly  varying  the  quality  of  these. 

(ii)  Creative  Movement  —  Raindrops,  Easter  Bunnies, 
Dancing  Bears. 

(iii)  Singing  Game — Rig-a-Jig,  Y.F.,  page  170. 


Games 

(a)  Run,  Rabbit,  Run — N.V.H.,  page  148. 

(b)  Plum  on  the  Plate — carry  small  ball  on  flat  of  hand  while 
walking,  later  running. 

Pupils  showing  sufficient  skill  should  be  allowed  to 
proceed  with  more  advanced  units  of  activity. 
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UNIT  ONE— NINTH  MONTH 


Introductory  Activities 

(a)  Free  walking.  On  signal  join  hands  with  a  partner  and 
spin  round. 

(b)  Free  skipping.  On  signal  run  hard  to  one  end  of  playground. 

(c)  Skipping.  On  signal  stop  with  one  foot  raised  from  the 
ground. 

(d)  Hopping,  change  to  skipping,  change  to  walking. 

Big  Muscle  Activities 

(a)  Bridges — from  sitting  position  with  feet  stretched  out  in 
front.  Body  is  raised  so  that  weight  rests  on  hands  and  heels. 


(b)  Skip  jump.  Turn  right  on  each  signal. 

(c)  Sit — shake  and  twirl  foot  in  all  directions. 

(d)  Walk  on  toes,  walk  on  heels. 

(e)  Story  Play — The  Three  Bears. 

Skills 

(a)  Balls 

(i)  Roll  a  ball  along  ground  and  try  to  catch  it.  Stop  ball 
by  putting  one  foot  on  it. 

(ii)  In  pairs — rolling  ball  to  a  partner. 
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(b)  Bean  Bags 

(i)  Aiming  bean  bag  against  target  on  wall — overhand. 


(ii)  Throwing  for  distance — overhand. 

Each  child  should  frequently  be  allowed  to  choose  a  piece 
of  apparatus  ( ball ,  rope,  etc.)  and  experiment  with  it. 

(c)  Rhythmic  Activities 

(i)  Fundamental  Movements — Review  swaying,  twisting, 
pulling,  etc. 

(ii)  Creative  Movement — Seesaw,  Airplanes,  Circus  Ani¬ 
mals. 

(iii)  Folk  Dance — Children’s  Jig,  B.A.M.,  3A. 

Games 

(a)  Midnight — N.V.H.,  page  155. 

(b)  Follow  the  leader,  who  chooses  different  activities. 

Pupils  showing  sufficient  skill  should  be  allowed  to 
proceed  with  more  advanced  units  of  activity. 
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UNIT  ONE— TENTH  MONTH 

OUTDOORS  WHEN  POSSIBLE 

Introductory  Activities 

(a)  Free  running.  On  signal  stop  in  crouch  position. 

(b)  Dog  Run. 

(c)  Slip  step  sideways.  On  signal  slip  back  in  opposite  direction. 

(d)  Skip  with  a  partner.  On  signal  join  both  hands  and  skip 
in  a  circle. 

Big  Muscle  Activities 

(a)  Stand  on  one  foot — hug  the  other  knee. 


(b)  With  two  feet  together,  jump  to  a  given  line.  Run  back 
to  starting  line. 

(c)  Human  Rocker  (5th  month). 

(d)  Lie  on  back.  Raise  one  leg.  Leg  changing. 

(e)  Story  Play — Visit  to  the  Farm.  Suggestions  N.V.H.,  page 
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Skills 

(a)  Balls 

(i)  Bogey  Ball — teacher  rolls  big  ball  to  far  end  of  room. 
Children  try  to  race  ball. 

(ii)  Continuous  pat-bouncing — on  the  move. 

(b)  Ropes 

(i)  Jumping  the  swinging  rope  in  threes. 


(ii)  Lasso. 

Each  child  should  frequently  be  allowed  to  choose  a  piece 
of  apparatus  (ball,  rope ,  etc.)  and  experiment  with  it. 

(c)  Rhythmic  Activities 

(i)  Creative  Movement — Haymaking,  Jack  Be  Nimble, 
Playing  at  the  Lake. 

(ii)  Review  of  the  dances  taught  during  the  year. 

Games 

Review  favourite  games. 

Pupils  showing  sufficient  skill  should  be  allowed  to 
proceed  with  more  advanced  units  of  activity. 
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UNIT  TWO— FIRST  MONTH 

OUTDOORS  WHEN  POSSIBLE 

See  Suggested  First  Lessons  in  Part  I. 

Introductory  Activities 

(a)  Free  running.  Change  to  hopping  on  first  signal,  walking 
on  second  signal. 

(b)  Here,  There,  Where,  page  14. 

(c)  Free  skipping,  swerving  quickly  in  different  directions. 

(d)  Slip  step  round 
the  room  facing 
centre. 


Big 

(a) 


(b) 

(c) 

(d) 


START 


CLOSE 


Muscle  Activities 

Crow  hop — small 
jumps  in  crouch 
position,  feet 
together. 

Stand  feet  astride.  With  one  hand  (and  later  2)  draw  large 
imaginary  O’s  on  floor,  walls  and  ceiling.  Let  body  and 
knees  bend. 

Review  stunts  from  Grade  1. 

Indians — hunting  and  stalking. 
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Skills 

(a)  Balls 

(i)  Toss  ball  up,  allow  one  bounce  and  catch. 

(ii)  Throw  ball  to  hit  wall  after  one  bounce  on  floor,  catch 
off  the  wall. 


Each  child  should  frequently  be  allowed  to  choose  a  piece 
of  apparatus  (ball,  rope ,  etc.)  and  experiment  with  it. 


(c)  Rhythmic  Activities 

(i)  Fundamental  Movements — Slip  step.  Review  walking, 
running,  skipping  etc. 

(ii)  Creative  Movement — Twinkling  Stars,  Farm  Horses, 
Georgy  Porgy. 

(iii)  Singing  Game — A  Hunting  We  Will  Go. 

Games 

(a)  Magic  Ring — Glossary  of  Games,  page  121. 

(b)  Bean  Bag  Scramble — Glossary  of  Games,  page  116. 

Pupils  showing  sufficient  skill  should  be  allowed  to 
proceed  with  more  advanced  units  of  activity. 
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UNIT  TWO— SECOND  MONTH 

OUTDOORS  WHEN  POSSIBLE 

Introductory  Activities 

(a)  Free  running,  swerving  quickly  in  different  directions. 

(b)  Slip  step  round  room  facing  centre.  Face  out  and  continue 
slip  step  in  same  direction. 

(c)  Run  anywhere  with  a  partner. 

(d)  Running  jump  to  touch  high  rope  or  object  held  high  by 
teacher. 


.  u  ftprf 


Big  Muscle  Activities 

(a)  Kangaroo  Hop,  V.F., 
page  219,  D.Q.,  page  31. 

(b)  Stand  with  feet  together.  Move  feet  as  far  apart  as  possible 
by  turning  out  heels  and  then  toes,  lifting  heels  and  toes 
alternately.  Bring  feet  back  together  again. 

(c)  Single  arm  circling. 


(d)  Lie  on  back.  Hug  knees  to 
chest  and  rock  from  side 
to  side. 

(e)  Story  Play — Hallowe’en. 
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Skills 

(a)  Ropes 

(i)  Individual  rope  skipping — 
review. 

(ii)  Circular  skipping.  Hold  fold¬ 
ed  rope  in  one  hand  and  swing 
it  under  both  feet.  Continuous 
jumping. 


(b)  Hoops 

(i)  In  twos,  each  with  a  hoop.  Exchange  hoops,  rolling 
from  one  to  another. 

(ii)  One  partner  rolls  hoop  slowly.  The  other  tries  to  get 
through  it. 


Each  child  should  frequently  be  allowed  to  choose  a  piece 
of  apparatus  (ball,  rope ,  etc.)  and  experiment  with  it. 


Rhythmic  Activities 

(i)  Fundamental  Movements — Review  jumping,  hopping, 
etc. 

(ii)  Creative  Movement — Witches,  Black  Cat,  Goblins. 

(iii)  Singing  Game — Pussy  Cat,  Pussy  Cat,  N.V.1L,  page 
141. 


Games 

(a)  Odd  Man — Glossary  of  Games,  page  122. 

(b)  Farmer  and  the  Rabbits — Glossary  of  Games,  page  119. 

Pupils  showing  sufficient  skill  should  be  allowed  to 
proceed  with  more  advanced  units  of  activity. 
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UNIT  TWO— THIRD  MONTH 

OUTDOORS  WHEN  POSSIBLE 

Introductory  Activities 

(a)  Giant  strides  across  the  room.  Run  back.  Decrease  number 
of  strides  at  second  attempt. 

(b)  Running  and  jumping  spaces  marked  on  floor. 


(c)  Running — short  steps,  kicking  up  heels  at  back. 

(d)  Bogey  Ball.  Unit  One,  Tenth  Month. 

Big  Muscle  Activities 

(a)  Seal  Crawl,  V.F., 
page  221,  N.V.1L, 
page  340,  D.Q., 
page  33. 


(b)  Wring  the  Dishcloth — Y.F.,  page  226.  D.Q.,  page  41. 


(c)  Bunny  Jump — Lift  hips  high  but  keep  knees  tucked  under. 

(d)  Double  arm  circling. 
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Skills 

(a)  Balls 

(i)  Bounce  ball  as  high  as  possible.  Jump  to  catch. 

(ii)  Partners — bounce  ball  from  one  to  another. 

(b)  Bean  Bags 

(i)  Stand  on  one  leg.  Place  bean  bag  as  far  forward  or 
sideways  as  possible.  Pick  it  up  and  hold  it  overhead. 
Repeat  with  opposite  arm  and  leg. 

(ii)  Bean  Bag  catch.  Throw  up  and  catch.  Throw,  turn 
around  and  catch.  Throw  under  one  knee  and  catch. 


Each  child  should  frequently  be  allowed  to  choose  a  piece 
of  apparatus  (ball,  rope ,  etc.)  and  experiment  with  it. 

(c)  Rhythmic  Activities 

(i)  Fundamental  Movements — Review  swaying,  twisting, 
turning. 

(ii)  Creative  Movement — Making  a  Fire  in  the  Garden, 
Getting  up  in  the  Morning. 

(iii)  Folk  Dance — Dance  Unique,  B.A.M.,  3A. 

Games 

(a)  Crusts  and  Crumbs — Glossary  of  Games,  page  118. 

(b)  Hungry  Birds — Glossary  of  Games,  page  120. 

Pupils  showing  sufficient  skill  should  be  allowed  to 
proceed  with  more  advanced  units  of  activity. 
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UNIT  TWO— FOURTH  MONTH 


Introductory  Activities 

(a)  Walking  with  long  steps,  change  to  walking  with  short 
steps. 

(b)  Partner  tag — one  partner  tries  to  catch  the  other. 

(c)  Free  running.  At  signal  find  a  partner  and  crow  hop  with 
both  hands  joined. 


(d)  Keep  the  Basket  Full.  See  Part  1,  page  21. 

Big  Muscle  Activities 

(a)  Crawl  on  hands  and  feet. 

(b)  Broad  jump.  From  marked  line  go  as  far  as  possible. 

(c)  Standing  with  feet  apart.  Reach  to  touch  the  floor  as  far 
sideways  as  possible. 

(d)  Both  arms  circling— one  coming  up  as  the  other  goes  down. 


(i)  Roll  large  hoop,  try  to  get  through  it  and  continue 
rolling. 
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(ii)  Roll  hoop,  run  round  it  and  continue  rolling. 


Review  forward  roll. 


(c)  Ropes 

(i)  Stand  astride  on  a  rope  flat  on  the  floor.  Trunk  bending 
sideways  to  touch  rope  as  near  end  as  possible. 

(ii)  Skipping,  turning  the  rope  backwards. 

Each  child  should  frequently  be  allowed  to  choose  a  piece 
of  apparatus  ( 6a//,  rope,  etc.)  and  experiment  with  it. 

(d)  Benches 

(i)  Review  Bench  Activities  from  Unit  One, 

e.g.,  progressing  along  a  bench  forwards,  backwards, 
sideways,  cat  walk,  duck  walk. 

(ii)  Standing  alongside  a  bench — jumping  on  and  off. 

(iii)  Standing  on  bench  rib.  Change  to  sitting  and  back  to 
standing. 

(e)  Rhythmic  Activities 

(i)  Fundamental  Movements — Pushing  and  pulling. 

(ii)  Creative  Movement — Santa’s  Reindeer,  Christmas 
Bells,  Christmas  Tree. 

(iii)  Folk  Dance — Jingle  Bells,  V.F.,  page  171. 

Games 

(a)  Chinese  Wall — Glossary  of  Games,  page  117. 

(b)  Pebbles  on  the  Shore — Glossary  of  Games,  page  122. 

Pupils  showing  sufficient  skill  should  be  allowed  to 
proceed  with  more  advanced  units  of  activity. 
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UNIT  TWO— FIFTH  MONTH 


Introductory  Activities 

(a)  Galloping — at  signal  change  to  running  on  spot  with  knees 
high. 

(h)  Practicing  any  stunt  such  as  crow  hop,  duck  walk,  dog  run. 

(c)  Two  lines  well  apart.  One  line  stands  still.  Run  round 
partner  and  back  to  place. 

(d)  Skipping  with  partner.  On  signal  crouch  with  both  hands 
joined.  See-saw. 


Big  Muscle  Activities 

(a)  Playing  in  the  snow — rolling  snowballs,  throwing  them  at 
targets,  sliding. 

(b)  Greet  the  fingers — D.Q.,  page  39. 

(c)  Kneeling  with  hands  on 

floor  —  hollowing  and  hollow  back 

rounding  the  back. 


then 

HUN\P 


(d)  Astride  jumping. 


Skills 

(a)  Mats 

(i)  Forward  roll  in  pairs  (two  children  side  by  side).  D.Q., 
page  68. 

(ii)  Log  Roll.  D.Q.,  page  67,  V.F.,  page  220. 
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(b)  Balls 

(i)  Take  a  ball  and  make  up  an  activity  with  a  partner. 

(ii)  Roll  a  ball,  run  after  it,  jump  over  it,  turn  round  and 
pick  it  up. 

(c)  Ropes 

Individual  choice  of  activity  while  special  attention  is  given 

to  those  who  are  still  unable  to  skip. 

Each  child  should  frequently  be  allowed  to  choose  a  piece 

of  apparatus  {half  rope ,  etc.)  and  experiment  with  it. 

(d)  Benches 

(i)  Balance  walk  forward  on  bench,  bean  hag  on  the  head. 

(ii)  Standing  jumps  forwards  and  sideways — on  and  over 
the  bench. 

(iii)  Front  lying  across  the  bench — keep  hands  and  feet 
off  the  floor. 


(e)  Rhythmic  Activities 

(i)  Fundamental  Movements — Whirling  and  swinging. 

(ii)  Creative  Movement — Snowboots,  Bedroom  Slippers, 
Skating. 

(iii)  Folk  Dance— Danish  Dance  of  Greeting,  N.V.H., 
page  163. 

Games 

(a)  The  Sea  and  Her  Children — Glossary  of  Games,  page  123. 

(b)  Squirrels  In  Trees — N.Y.H.,  page  149,  V.F.,  page  103. 

Pupils  showing  sufficient  shill  should  be  allowed  to 
proceed  with  more  advanced  units  of  activity. 


79 


UNIT  TWO— SIXTH  MONTH 


Introductory  Activities 

(a)  Scoring  runs.  Class  lined  up  at  one  side  of  room.  At  signal 
all  race  and  touch  down  behind  line  at  opposite  side.  This 
scores  one  run.  How  many  can  you  score  before  "Stop”? 

(b)  Two  lines  well  apart.  Children  in  one  line  stand  with  legs  in 
wide  astride  position.  The  children  in  the  other  line  run, 
crawl  between  partners’  legs  and  run  back  to  places. 

(c)  Free  skipping.  On  signal  change  to  bouncing  on  the  spot. 

(d)  Running — dodging  away  from  partner. 

Big  Muscle  Activities 

(a)  Greet  the  Fingers — D.Q.,  page  39. 

(b)  Thread  the  Needle — D.Q.,  page  39,  V.F.,  page  223. 

(c)  Skip  jump  forward  and  backward  over  a  line. 


(d)  Lying  on  the  floor.  "Tie  your  body  in  a  knot”.  (Twist  arms, 
legs,  etc.  in  different  directions).  Relax  and  lie  flat. 

Skills 

(a)  Mats 

(i)  Forward  roll  in  pairs  (2  children  side  by  side). 

(ii)  Continuous  log  roll,  D.Q.,  page  67. 
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(b)  Balls 

In  pairs  each  with  a  ball.  Exchange  balls  by  rolling,  throw¬ 
ing,  or  bouncing. 

(c)  Hoops 

Rolling  a  hoop  using  right  and  left  hands  alternately. 

Each  child  should  frequently  be  allowed  to  choose  a  piece 
of  apparatus  {half  rope ,  etc.)  and  experiment  with  it. 

(d)  Benches 

(i)  Crawling  along  a  bench  on  hands  and  knees — for¬ 
wards,  backwards,  and  sideways. 

(ii)  Standing  astride  a  bench — jumping  on  and  off.  Same 
activity,  progressing  forward. 

(iii)  Lying  back  downward  on  a  bench — pull  body  along 
with  both  arms. 


(e)  Rhythmic  Activities 

(i)  Review  jumping,  hopping,  leaping. 

(ii)  Creative  Movement — My  Kitten,  Cock-a-Doodle  Doo, 
Giants. 

(iii)  Singing  Game — Old  Roger  Is  Dead — N.V.H.,  page  167. 

Games 

(a)  The  Huntsman — N.V.H.,  page  145. 

(b)  Pom-Pom  Pullaway — V.F.,  page  101. 

Pupils  showing  sufficient  skill  should  be  allowed  to 
proceed  with  more  advanced  units  of  activity. 
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UNIT  TWO— SEVENTH  MONTH 


Introductory  Activities 

(a)  Dog  run.  On  signal  change  to  running  on  two  legs. 

(b)  Jumping  to  head  object  held  high  by  the  teacher  or  child 
on  a  chair. 


(c)  Hands  joined  with  a  partner.  Bouncing  about  the  room 
together. 

(d)  Galloping  horses  with  partner. 
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Big  Muscle  Activities 

(a)  Stand  on  one  foot,  arms  sideways,  eyes  closed.  Blind  bal 
ance. 


(b)  Lying  on  back,  feet  on  the  floor.  Lift  the  legs  to  put  knees 
on  the  ground  beside  the  ears.  Lower  legs. 


(c)  Chopping  down  a  tree  (mimetic). 

(d)  Hopping  four  times  on  left  leg,  four  times  on  right. 

Skills 

(a)  Mats 

Broad  jump — Half-top  spin — Forward  Roll. 

(b)  Hoops 

(i)  Skipping  with  hoop  passing  hack  and  forth  under  the 
feet. 
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(ii)  Hoop  on  the  ground.  Make  up  a  jump  in  and  out  of 
the  hoop. 

(c)  Ropes 

(i)  Jump4  over  and  over  the  rope  swinging  forward  and 
backward  (in  threes). 


(ii)  Skipping  forwards  and  backwards. 

Each  child  should  frequently  be  allowed  to  choose  a  piece 
of  apparatus  (ball,  rope,  etc.)  and  experiment  with  it. 


(d)  Benches 

(i)  Run  along  a  bench  and  jump  off — high  jump,  deep 
landing. 
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(ii)  Bunny  jump  from  side  to  side  of  bench.  Same  activity 
progressing  forward. 


(e)  Rhythmic  Activities 

(i)  Fundamental  Movements — Running,  slip-step. 

(ii)  Creative  Movement — Flying  Kites,  Animals  at  the 
Zoo  (Camels,  Kangaroos,  etc.). 

(iii)  Folk  Dance — The  Chimes  of  Dunkirk,  B.A.M.,  2B., 
See  page  28. 


Games 

(a)  Red  Light — V.F.,  page  101. 

(b)  Stop  and  Start — N.V.H.,  page  149. 


Pupils  showing  sufficient  skill  should  be  allowed  to 
proceed  with  more  advanced  units  of  activity. 
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UNIT  TWO— EIGHTH  MONTH 

Introductory  Activities 

(a)  Free  running.  At  signal  join  both  hands  with  a  partner  and 
crow  hop  in  a  circle. 

(b)  Walk  very  quickly.  At  signal  change  to  walking  very  slowly. 

(c)  Run  the  course  (mimetic).  Jump  over  a  brook,  crawl  under 
a  fence,  jump  to  touch  branch  of  a  tree,  walk  along  top  of 
a  wall. 

(d)  Duck  walk — change  to  skip  step. 

Big  Muscle  Activities 

(a)  Running  on  spot  with  knees  high.  At  signal  "hug”  the  knee 
to  the  chest. 

(b)  Angel  Stand — D.Q.,  page  39. 


(c)  Sawing  a  log  of  wood  (mimetic). 

(d)  Jump  into  the  air,  twisting  the  body  in  all  directions. 
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Skills 

(a)  Balls 

(i)  Throwing  and  catching  against  a  wall — throw,  clap, 
catch;  throw,  bounce,  catch;  throw,  touch  floor,  and 
catch. 

(ii)  Bowling  at  a  target  (mark  on  wall,  box,  Indian  club). 


(b)  Bean  Bags 

(i)  Child  makes  up  own  activity  using  a  bean  bag. 

(ii)  Keep  the  Basket  Full  (Part  I  page  21). 

Each  child  should  frequently  be  allowed  to  choose  a  piece 
of  apparatus  (ball,  rope ,  etc.)  and  experiment  with  it. 

(c)  Rhythmic  Activities 

(i)  Fundamental  Movements — Review  fundamentalmove- 
ments,  paying  special  attention  to  variations  in  quality 
of  movement. 

(ii)  Creative  Movement — Three  Bears,  Fairies  and  Giants, 
The  Hare  and  The  Tortoise. 

(iii)  Singing  Game — Oats,  Peas,  Beans,  N.V.H.,  page  166. 

Games 

(a)  Back  to  Back — N.V.H.,  page  151. 

(b)  Automobiles  or  Airplanes — V.F.,  page  92. 

Pupils  showing  sufficient  skill  should  be  allowed  to 
proceed  with  more  advanced  units  of  activity. 
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UNIT  TWO— NINTH  MONTH 

OUTDOORS  WHEN  POSSIBLE 

Introductory  Activities 

(a)  Walk  like  a  tired  old  man.  Change  to  walking  like  a  smart 
soldier. 


(b)  Spring  step  (springing  from  one  foot  to  the  other — free  leg 
straight  out  in  front.) 

(c)  Running,  change  to  long  leaps. 

(d)  Follow  the  leader  and  imitate  his  movements.  (Hopping, 
leaping,  etc.) 
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Big  Muscle  Activities 

(a)  Hopping  on  the  spot  with  knee  raised. 

(b)  Bear  Walk.  Unit  One,  Fifth  Month. 

(c)  Jumping  into  the  air  and  curling  the  body  up. 

(d)  Lying  on  the  floor — Bicycling. 


Skills 

(a)  Balls 

(i)  With  a  partner — underhand  and  overhand  throwing. 
Increase  distance  as  skill  improves. 

(ii)  Patting  the  ball  into  the  air  with  one  hand  and  then 
the  other. 
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(b)  Hoops 

(i)  With  a  partner.  One  child  holds  hoop  horizontally  a 
few  inches  from  the  ground.  Other  child  jumps  into 
hoop  and  crawls  out  under  the  edge. 

(ii)  Rolling  a  hoop  and  steering  it  round  an  obstacle  (club 
or  box). 


(c)  Ropes 

Jumping  the  snake  (two  hold  rope  and  wave  it  up  and  down 
while  third  jumps  over  it.) 
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Each  child  should  frequently  be  allowed  to  choose  a  piece 
of  apparatus  (ball,  rope,  etc.)  and  experiment  with  it. 

Games 

(a)  Jump  the  weighted  rope.  Players  in  a  circle — teacher  in 
centre  swings  a  rope  (weighted  with  a  bean  bag)  under 
their  feet. 


(b)  Choice  of  favourite  games. 

Pupils  showing  sufficient  skill  should  be  allowed  to 
proceed  with  more  advanced  units  of  activity. 
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UNIT  TWO— TENTH  MONTH 

OUTDOORS  WHEN  POSSIBLE 

Introductory  Activities 

(a)  Run  from  a  given  line.  At  signal  turn  and  skip  back. 

(b)  Big  A,  Little  A — Glossary  of  Games,  page  116. 

(c)  Free  skipping.  At  signal  form  groups  of  three  and  skip 
forward  in  threes. 

(d)  Skip  jump  forward,  followed  by  short  skip  jumps  back¬ 
wards. 

Big  Muscle  Activities 

(a)  Bunny  jump  freely. 

(b)  Coffee  Grinder — N.V.H.,  page  274,  D.Q.,  page  37,  V.F., 
page  215.  Unit  One,  Sixth  Month. 


(c)  Kneeling  on  the  floor.  Keep  knees  and  feet  firmly  on  floor. 
"Walk”  sideways  with  hands  in  a  wide  circle  to  reach  as 
far  sideways  and  back  as  possible. 

(d)  Standing  with  feet  apart.  Reach  to  touch  the  floor  as  far 
sideways  as  possible. 

Skills 

(a)  Balls 

(i)  With  a  partner,  make  up  a  game  using  a  ball. 

(ii)  Throw  ball  over  a  high  rope  to  a  partner  on  the  other 
side. 
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(b)  Hoops 

(i)  Review  different  rolling  activities  with  hoops. 


SPIN 
LIKE 
A  TOP 


(ii)  Spinning  a  hoop. 

(c)  Ropes 

(i)  Bunny  jump  over  a  low  rope  (in  threes) 


(ii)  Free  choice  of  skipping  activities. 

Each  child  should  frequently  be  allowed  to  choose  a  piece 
of  apparatus  ( 6a//,  rope,  etc.)  and  experiment  with  it. 

Games 

(a)  Fire  On  the  Mountain — Glossary  of  Games,  p.  1 19. 

(b)  Choice  of  favourite  games. 

Pupils  showing  sufficient  skill  should  be  allowed  to 
proceed  with  more  advanced  units  of  activity. 
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UNIT  THREE— FIRST  MONTH 


OUTDOORS  WHEN  POSSIBLE 

See  Suggested  First  Lessons  in  Part  I. 

1.  INTRODUCTORY  ACTIVITIES 

(a)  Free  running.  Change  to  walking,  skipping,  hopping,  on 
successive  signals. 

(b)  Running  on  spot  (knees  high),  change  to  bouncing  on  signal. 

(c)  Bear  Walk,  change  to  Dog  Run  on  signal. 

(d)  Bogey  Ball  (Unit  One — Tenth  Month). 

2.  BIG  MUSCLE  ACTIVITIES 

(a)  Bounce  high,  bounce  low  (in  crouch  position).  Change  on 
signal. 

(b)  Airplanes  (mimetic).  Begin  in  crouch  position.  "Take  off” 
slowly,  gradually  increase  speed,  slow  down  and  "land”. 

(c)  Lie  on  the  front,  grasp  both  feet  and  roll  from  side  to  side. 


(d)  Kneel  on  one  knee  or  stand  with  one  foot  forward.  Arm 
circling. 

3.  SKILLS 

(a)  Hoops 

(i)  Individual  choice  of  rolling  activities  with  hoops — 
working  with  a  partner. 
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(ii)  Partner  holds  hoop  horizontally  a  few  inches  from 
ground.  Run  and  jump  into  the  hoop,  bunny  jump 
out. 


(b)  Balls 

(i)  Practise  individually — pat-bouncing,  moving  in  dif¬ 
ferent  directions  (forward,  backward,  sideways,  in  a 
circle). 

(ii)  Free  kicking  practice — individually — balls  of  various 
sizes. 

Each  child  should  frequently  he  allowed  to  choose  a  piece 
of  apparatus  {half  rope ,  etc.)  and  experiment  with  it. 

4.  GAMES 

(a)  Dumping  Ground — Glossary  of  Games,  page  118. 

(b)  Fox  and  Geese — Glossary  of  Games,  page  119. 

Pupils  showing  sufficient  skill  should  be  allowed  to 
proceed  with  more  advanced  units  of  activity. 
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UNIT  THREE— SECOND  MONTH 


OUTDOORS  WHEN  POSSIBLE 

1.  INTRODUCTORY  ACTIVITIES 

(a)  Running.  At  signal  jump  as  high  as  possible  and  continue 
running. 

(b)  Bounce  up  to  a  marked  space,  jump  over  it  and  continue 
bouncing. 

(c)  Duck  Walk,  change  to  Elephant  Walk  on  signal. 

(d)  Running  like  a  wooden  man  (arms  and  legs  stiff). 

2.  BIG  MUSCLE  ACTIVITIES 

(a)  Skip  jump  with  a  rebound. 

(b)  Thread  the  Needle — D.Q.,  page  39;  V.F.,  page  223. 

(c)  Lying  on  the  back  with  knees  raised  to  chest.  Hips  are 
rolled  from  side  to  side. 


(d)  Stand  facing  a  wall.  Reach  up  as  high  as  possible.  (One 
arm,  and  then  two). 
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3.  SKILLS 

(a)  Hoops 

(i)  Jumping  in  and 
out  of  a  hoop — all 
around  the  edge. 


(ii)  Skipping  in  a  hoop. 
(Reach  high  over¬ 
head). 


(b)  Balls 

(i)  With  a  partner — see  how  many  passes  can  be  made 
before  dropping  the  ball  (underhand). 

(ii)  Kicking  to  a  partner. 

Each  child  should  frequently  be  allowed  to  choose  a  piece 
of  apparatus  {ball,  rope ,  etc.)  and  experiment  with  it. 


4.  GAMES 

(a)  Wild  Horses — Glossary  of  Games,  page  124. 

(b)  Partner  Tag — Glossary  of  Games,  page  122. 


Pupils  showing  sufficient  skill  should  be  allowed  to 
proceed  with  more  advanced  units  of  activity. 
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UNIT  THREE— THIRD  MONTH 


OUTDOORS  WHEN  POSSIBLE 

1.  INTRODUCTORY  ACTIVITIES 

(a)  Free  running.  At  signal  choose  a  partner  and  spin  round 
on  spot,  holding  both  hands. 

(b)  Astride  jumping  (as  high  as  you  can  get). 

(c)  Bunny  jumping  to  a  given  line.  Standing  up  and  running 
back. 

(d)  Free  practice  at  any  known  stunt. 

2.  BIG  MUSCLE  ACTIVITIES 

(a)  Skip  jump  with  a  rebound  back  and  forth  over  any  line 
marked  on  the  floor. 

(b)  Blind  Bal  ance — Stand  on  one  foot,  arms  sideways,  eyes 
closed,  page  83. 

(c)  Bean  bag  on  head.  Tip  it  off  backwards.  Bend  forward  and 
reach  between  legs  with  both  hands  to  retrieve  bean  bag. 


DO  NOT 
MOVE  FEET 


X 


Throw  an  imaginary  object  overhand.  Use  each  arm  in 
turn. 


98 


3.  SKILLS 


(a)  Balls 

(i)  Bounce  yourself  (little 
jumps  on  the  spot)  and 
bounce  the  ball  at  the 
same  time. 

(ii)  With  a  partner — see  how 
many  passes  can  be  made 


IN 

EITHER 
POSITION 

V  \ 


00 


(overhand). 

Ropes 

(i)  Skipping  forwards — part¬ 
ner  runs  in,  faces  jumper 
and  both  skip  together. 
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SIDE  TO  SIDE 


(ii)  Skip  jump  from  side  to  side  of  a  low  rope.  In  threes, 
two  holding  rope,  one  jumping. 

Each  child  should  frequently  be  allowed  to  choose  a  piece 
of  apparatus  ( 6a//,  rope ,  etc.)  and  experiment  with  it. 

(c)  Rhythmic  Activities 

(i)  Fundamental  Movements — Review  fundamental 
movements  from  Units  One  and  Two. 

(ii)  Creative  Movement — Miss  Muffet,  Scarecrows,  Hal¬ 
lowe’en. 

(iii)  Folk  Dance — Nixie  Polka,  N.V.H.,  page  201  (Bleking 
Step). 


4.  GAMES 

(a)  Dodge  and  Mark — Glossary  of  Games,  page  118. 

(b)  Circle  Chase — Glossary  of  Games,  page  117. 

Pupils  showing  sufficient  skill  should  be  allowed  to 
proceed  with  more  advanced  units  of  activity. 
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UNIT  THREE— FOURTH  MONTH 


1.  INTRODUCTORY  ACTIVITIES 

(a)  Free  running.  On  signal  make  groups  of  three  and  skip 
sideways  in  a  circle. 

(b)  In  groups  of  six,  slip  step  moving  sideways,  hands  joined. 

(c)  Running  and  jumping  marked  spaces. 


(d)  Skipping  in  a  rope  or  hoop. 

2.  BIG  MUSCLE  ACTIVITIES 

(a)  Heel-Toe  Walk — Walk  placing  heel  of  one  foot  in  front  of 
the  toe  of  other  foot.  D.Q.,  page  29. 

(b)  Feet  astride,  bean  bag  on  floor 
at  side  of  left  foot,  trunk  bend¬ 
ing  sideways  to  left  to  pick  up 
bean  bag.  Stretching  high  over¬ 
head,  change  bean  bag  to  right 
hand.  Trunk  bending  sideways 
to  right  to  place  bean  bag  on 
floor  beside  right  foot. 

(c)  Caterpillar  or  Inch  Worm. 

-< -  REACH  WELL  OUT  - ► 


WITH  LE 
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(d)  Hopping  with  leg  swinging  sideway 

3.  SKILLS 

(a)  Mats 

(i)  Review  work  from  Unit  Two. 

(ii)  Tip-up — D.Q.,  page  40. 

(iii)  Forward  roll — Unit  One,  Sev¬ 
enth  Month. 


(b)  Bean  Bags 

(i)  Throwing  a  bean  bag  with 
feet  and  catching  it.  (Hold 
bean  bag  between  feet.  Jump 
up,  throwing  bean  bag  out 
and  catching  it). 

(ii)  Balance  walking  with  bean 
bag  on  head — increase  speed 
to  a  slow  run. 


s 


Each  child  should  frequently  be  allowed  to  choose  a  piece 
of  apparatus  (ball,  rope ,  etc.)  and  experiment  with  it. 

(c)  Benches 

(i)  Review  Bench  Activities  from  Units  One  and  Two. 

(ii)  Walk  forward  along  a  bench,  tossing  and  catching  a 
bean  bag. 

(iii)  Running  high  jump  over  a  bench. 

(d)  Rhythmic  Activities 

(i)  Fundamental  Movements — Sitting,  kneeling,  swaying, 
slip-step. 

(ii)  Creative  Movement — Christmas  Gifts  (A  Dancing 
Doll,  A  Train,  etc.).  Burning  Candles. 

(iii)  Folk  Dance — Pop  Goes  The  Weasel,  B.A.M.,  2B. 

4.  GAMES 


(a)  One  Against  Three — Glossary  of  Games,  page  122. 

(b)  Team  Passing  in  Fours — Glossary  of  Games,  page  123. 

Pupils  showing  sufficient  skill  should  be  allowed  to 
proceed  with  more  advanced  units  of  activity. 
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UNIT  THREE— FIFTH  MONTH 


1.  INTRODUCTORY  ACTIVITIES 

(a)  Free  running.  Jump  high  off  one  foot  on  the  signal  and  land 
two  feet  together,  (Stress  lightness,  '"give”  in  knee  and 
ankle). 

(b)  Hop  across  the  playroom  or  yard.  Return  on  the  opposite 
foot. 

(c)  Running  and  jumping  ropes  at  spaced  intervals  around  play 
area. 

(d)  Activities  in  the  snow — skating,  sliding,  etc. 

2.  BIG  MUSCLE  ACTIVITIES 

(a)  Bunny  Jump — on  spot,  hips  high— Unit  One,  Second 
Month. 

(b)  Half — top  spin — Unit  One,  Fourth  Month. 

(c)  Kneeling  with  hands  on  floor.  Walk  the  hands  round  the 
floor  to  the  heels — to  one  side  and  then  the  other. 

(d)  Lying  on  the  back — bicycling. 

3.  SKILLS 

(a)  Mats 

(i)  Rocker — D.Q.,  page  73. 

(ii)  Forward  Roll.  (From  squat  to  sit  position.  From  squat 
to  stand  position). 

(iii)  Backward  Roll — D.Q.,  page  73. 


ROCK 


START  PUSH  HARD  WITH  BOTH  ARMS 


SAFETV  NOTE  —  DO  NOT  STAR T  FROM  STANDING  POSITION 


Ropes 

(i)  Skipping.  Partner 
runs  in  behind  and 
both  skip  together. 
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(ii)  Bunny  jump  from  side  to  side  of  rope.  (In  threes,  two 
holding  the  rope). 

Each  child  should  frequently  be  allowed  to  choose  a  piece 

of  apparatus  (half  rope ,  etc.)  and  experiment  with  it. 

(c)  Benches 

(i)  Walk  sideways  along  a  bench,  tossing  a  bean  bag, 
bouncing  a  ball,  or  getting  through  a  hoop. 

(ii)  Running  high  jump  over  a  bench. 

(iii)  Sit  on  the  edge  of  a  bench.  Roll  over  and  finish  lying 
across  the  bench  with  hands  and  feet  off  the  floor. 


(d)  Rhythmic  Activities 

(i)  Fundamental  Movements — Step-hop. 

(ii)  Creative  Movement — The  Merry  Go  Round,  The 
Snowman,  Three  Little  Pigs. 

(iii)  Singing  Game — Jump  Jim  Crow,  N.V.H.,  page  200. 

(iv)  Folk  Dance — Polly  Wolly  Doodle,  B.A.M.,  3B. 

4.  GAMES 

(a)  Group  Tag — Glossary  of  Games,  page  120. 

(b)  Wall  Ball — Glossary  of  Games,  page  123. 

Pupils  showing  sufficient  skill  should  be  allowed  to 
proceed  with  more  advanced  units  of  activity. 
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UNIT  THREE— SIXTH  MONTH 


1.  INTRODUCTORY  ACTIVITIES 

(a)  Giant  Strides  across  given  space. 

(b)  In  threes,  hands  joined  in  straight  line.  Skip  forward.  On 
signal  make  a  circle  and  skip  round. 

(c)  Run  and  jump  to  head  a  rope  held  high  overhead. 

(d)  Free  practice  of  any  known  stunt. 

2.  BIG  MUSCLE  ACTIVITIES 

(a)  Angel  Stand — D.Q.,  page  39.  Unit  Two,  Eighth  Month. 

(b)  Make  up  a  jump — moving  (a)  forward,  (b)  backward. 

(c)  sideways. 

(c)  Swing  rope  in  figure  of  eight.  (Feet  astride.  Rope  folded  in 
half,  is  swung  across  the  body  making  a  horizontal  eight). 


AS  LARGE  AS  POSSIBLE 


(d)  Lying  on  the  back,  feet  astride  and  arms  sideways  on  floor. 
Swing  right  leg  across  to  touch  floor  on  opposite  side. 
Repeat  with  left  leg. 
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3.  SKILLS 

(a)  Mats 

(i)  V  sit.  Sit  on  floor  with  knees  bent  close  to  chest, 
(arms  folded).  Lift  feet  from  floor  and  extend  legs  as 
straight  out  as  possible — D.Q.,  page  40. 


(ii)  Rocker  (Double)- — D.Q.,  page  41. 

(iii)  Forward  Roll  in  pairs  (two  children  side  by  side). 

(iv)  Backward  Roll. 

(b)  Balls 

(i)  Crow  hop  on  the  spot — bouncing  ball  at  same  time. 

(ii)  In  threes  one  behind  the  other.  Passing  ball  overhead 
while  running  forward.  Last  one  comes  to  front. 


Each  child  should  frequently  be  allowed  to  choose  a  piece 
of  apparatus  (ball,  rope,  etc.)  and  experiment  with  it. 
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(c)  Benches 

(i)  Partners  stand  at  opposite  ends  of  the  bench.  Walk 
forward  to  pass  each  other  without  touching. 


PASS  IN  ANY  MANNER 


(ii)  Skip  jump  over 
forward. 


a  bench  from  side  to  side  moving 


JUMP  SIDE  TO  SIDE  —  REBOUhJDS  ON  EACH  SIDE 
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(iii)  Sitting  astride  a  bench.  Whirl  around  to  face  the 
opposite  direction.  (The  knees  are  drawn  up  as  high 
as  possible.  The  hands  rest  on  the  bench  behind  the 
hack.  The  children  whirl  around  to  face  the  opposite 
direction). 


(d)  Rhythmic  Activities 

(i)  Fundamental  Movements — Review  of  fundamental 
movements,  twisting,  turning,  pushing  and  pulling. 

(ii)  Creative  Movements — Snowballing,  Indians,  Firemen, 
Marshmallows,  Ball  of  Plasticine. 

(iii)  Folk  Dance — Irish  Lilt,  B.A.M.,  5B. 

4.  GAMES 

(a)  Merry  Go  Round — Glossary  of  Games,  page  121. 

(b)  Bean  Bag  Circle  Toss — Glossary  of  Games,  page  116. 


Pupils  showing  sufficient  skill  should  be  allowed  to 
proceed  with  more  advanced  units  of  activity. 
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UNIT  THREE— SEVENTH  MONTH 


1.  INTRODUCTORY  ACTIVITIES 

(a)  In  fours,  hands  joined  in  a  circle.  Slip  step  sideways. 
Change  direction  on  signal. 

(b)  Jump  the  widening  brook.  Several  brooks  marked  with 
chalk  or  ropes. 

(c)  Run  like  a  wooden  man.  On  signal  change  to  Dog  Run. 

(d)  Partner  Tag — Glossary  of  Games,  page  122. 


2.  BIG  MUSCLE  ACTIVITIES 

(a)  Wring  the  Dishcloth — D.Q.,  page  41,  V.F.,  page  226. 

(b)  Turk  Stand  and  Sit.  Cross 
arms  and  legs  and  sit  down. 

Keeping  arms  and  legs  crossed, 
stand  up. 

(c)  Skip  jump,  turning  left  on 
every  fourth  jump. 

(d)  Astride  holding  bean  bag  in 
both  hands.  Drop  trunk  down¬ 
ward  and  place  bean  bag  be¬ 
tween  feet.  Stretch  up.  Drop 
trunk,  pick  up  bean  bag, 
stretch  up  and  lift  bean  bag 
high  overhead.  Look  at  it. 


STAND 


SIT 


THEN 

STAND 


LEGS 

CROSSED 


DO  NOT  MOVE  FEET 


BEACH 


3.  SKILLS 

(a)  Mats 

(i)  Continuous  Log  Roll. 

(ii)  Tip-Up  — D.Q.,  page  40. 

(iii)  Forward  Roll,  page  63. 

(iv)  Backward  Roll,  page  102. 

(b)  Ropes 

(i)  Fold  rope  in  four  and  hold 
low  with  both  hands.  A 
standing  jump  is  done 
over  the  rope.  Jump  back, 
bringing  rope  under  the 
feet  from  the  back. 
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(ii)  Skip  in  groups  of  four  to  six  (two  turning  the  rope). 
Run  in,  skip,  and  run  out.  Allow  children  to  make 
up  individual  group  skipping  games. 

Each  child  should  frequently  be  allowed  to  choose  a  piece 
of  apparatus  (ball,  rope ,  etc.)  and  experiment  with  it. 

(c)  Benches  . 

(i)  Balance  walking  on  rib  of  the  bench. 

(ii)  Body  bounce  at  bench.  The  children  face  the  bench, 
supporting  themselves  with  hands  on  the  bench.  They 
push  off  with  light  bounces  from  the  floor,  bringing 
the  body  high  in  the  air,  the  weight  on  the  arms  and 
the  head  well  up. 

(iii)  Sitting  astride  the  bench.  Reach  as  far  sideways  as 
possible  to  touch  the  floor. 


(d)  Rhythmic  Activities 

(i)  Fundamental  Movements — Jumping,  locomotor  move¬ 
ments. 

(ii)  Creative  Movement — Balloons,  Elephants,  Knocking 
in  Nails,  Flying  Birds,  Fountains,  Racehorses,  Growing 
Plants. 

(iii)  Folk  Dance — Carrousel — N.V.H.,  page  196;  Way  Down 
in  the  Paw  Paw  Patch — V.F.,  page  168. 

4.  GAMES 

(a)  Double  Circle — V.F.,  page  95. 

(b)  Corner  Spry — Glossary  of  Games,  page  117. 

Pupils  showing  sufficient  skill  should  be  allowed  to 
proceed  with  more  advanced  units  of  activity. 
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UNIT  THREE— EIGHTH  MONTH 


1.  INTRODUCTORY  ACTIVITIES 

(a)  Dodge  and  Mark — Glossary  of  Games,  page  118. 

(b)  Two  concentric  circles  slipping  in  opposite  directions. 
Change  direction  on  signal. 

(c)  Free  running.  At  signal  jump  and  turn  in  the  air.  Continue 
running  in  the  opposite  direction. 

(d)  Two  parallel  lines  wide  apart— each  child  opposite  a 
partner.  Partners  race  round  each  other  and  return  to  own 
line. 


2.  BIG  MUSCLE  ACTIVITIES 

(a)  Crab  Walk — Y.F.,  page  215,  N.V.H.,  page  213;  D.Q.,  page 
29. 

(b)  Make  up  a  jump  with  a  twist  in  the  air. 

(c)  Cross  legged  sitting,  hands  holding  feet.  "Roll  up  like  a 
ball’’  and  try  to  touch  head  to  floor. 

(d)  Standing  with  feet  astride.  Twist,  stretching  to  touch  floor 
as  far  sideways  as  possible  with  opposite  hand. 


3.  SKILLS 

(a)  Balls 

(i)  Aiming  through  hoops,  at  targets  on  the  ground  or 
wall.  Work  in  pairs. 

(ii)  Heading  a  ball. 
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(b)  Hoops 

(i)  Hurdle  jumping  through  a  vertical  hoop  held  by  a 
partner.  Hoop  is  held  a  few  inches  from  ground.  Per¬ 
former  takes  a  run  and  jumps  through  it. 

(ii)  Rotate  a  hoop  on  the  hips. 


(iii)  Hang  hoop  on  head  and  allow  it  to  fall  against  side  of 
body.  Step  through  with  near  leg,  followed  by  the 
other.  Bring  legs  hack  one  after  the  other. 


Each  child  should  frequently  be  allowed  to  choose  a  piece 
of  apparatus  (ball,  rope ,  etc.)  and  experiment  with  it. 

4.  GAMES 

(a)  City  Gates — Glossary  of  Games,  page  117. 

(b)  Varieties  of  Tag — V.F.,  page  103. 

Pupils  showing  sufficient  skill  should  be  allowed  to 
proceed  with  more  advanced  units  of  activity. 
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UNIT  THREE—  NINTH  MONTH 


OUTDOORS  WHEN  POSSIBLE 


1.  INTRODUCTORY  ACTIVITIES 

(a)  Jumping  to  head  an  object  held  high  (e.g.  book).  Combine 
with  jumping  space,  obstacles,  etc.  A  running  and  jumping 
circuit. 

(b)  Free  Running.  At  signal  jump  to  touch  feet  with  hands 
(keep  head  up  and  lift  feet  to  meet  hands). 


(c)  Free  practice  of  any  known 
stunt,  e.g..  Crab  Walk,  Kan¬ 
garoo  Hop,  etc. 

(d)  One  Against  Three — 

Glossary  of  Games,  page  122. 

2.  BIG  MUSCLE  ACtlVITIES 

(a)  Make  up  a  jump  with  a  turn  in  the  air. 

(b)  Chinese  Get  Up.  Pupils  in  pairs  sitting  back  to  back  with 
elbows  linked.  The  object  is  for  both  to  stand  together 
without  altering  the  position  of  the  arms — D.Q.,  page  43. 

(c)  Leg  raising  and  lowering  with  bean  bag  on  top  of  foot.  The 
bean  bag  may  be  tossed  in  the  air  and  caught  with  one  or 
both  hands. 
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(d)  Palms  flat  against  a  wall  surface, 
arms  straight.  Bending  and  stretch¬ 
ing  the  arms — the  body  leans  forward 
and  the  feet  and  hands  remain  still. 


3.  SKILLS 

(a)  Balls 

(i)  Make  up  an  activity  using  a  ball,  (a)  with  your  hands, 
(b)  your  feet,  (c)  your  head. 

(ii)  Small  group  of  children  working  together  (about  6). 
Dribbling  a  large  ball  with  feet. 

(b)  Ropes 

(i)  Each  child  composes  his  own  individual  skipping 
steps  and  patterns — forward,  backward,  hopping,  etc. 

(ii)  Fence  and  Ditch  Jump  (in  threes).  Jumper  clears  the 
rope  and  a  marked  space  at  the  other  side. 


Each  child  should  frequently  be  allowed  to  choose  a  piece 
of  apparatus  (ball,  rope ,  etc.)  and  experiment  with  it. 

4.  GAMES 

(a)  Wandering  Ball — Glossary  of  Games,  page  123. 

(b)  Fire  Engine  Race — Glossary  of  Games,  page  119. 

Pupils  showing  sufficient  skill  should  be  allowed  to 
proceed  with  more  advanced  units  of  activity. 
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UNIT  THREE— TENTH  MONTH 


OUTDOORS  WHEN  POSSIBLE 

1.  INTRODUCTORY  ACTIVITIES 

(a)  Jumping  or  leaping  over  a  series  of  low  ropes  placed  at 
intervals  across  playroom  or  yard. 

(b)  Free  running.  At  signal  jump  high  and  land  in  crouch 
position  (knees  full  bend). 

(c)  Fox  and  Geese — Glossary  of  Games,  page  119. 

(d)  Thread  the  Needle  in  teams — hands  joined — eye  formed 
by  the  raised  arms  of  the  two  end  players. 


2.  BIG  MUSCLE  ACTIVITIES 

(a)  Informal  hop  step  and  jump — free  practice. 

(b)  Snail.  Lying  on  back — both  legs  are  raised  backwards 
until  feet  touch  the  ground  behind  the  head. 


(c)  Both  arms  swinging  forward,  backwards,  and  circling — a 
continuous  movement.  Introduce  a  jump  on  the  circling 
movement. 
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(d)  Feet  apart.  Pat  bouncing  a  ball 
round  the  body  as  far  as  possible, 
beginning  in  front.  Repeat  going 
in  the  opposite  direction. 


3.  SKILLS 

(a)  Balls 


start 


then 


(i)  Make  up  an  activity  using  a  ball,  (a)  in  the  air,  (b)  on 
the  ground,  (c)  going  in  two  directions  (up  and  down, 
side  to  side). 

(ii)  Pat  bouncing  a  ball.  Duck  under  it  and  continue 
bouncing. 

(b)  Ropes 

(i)  Group  skipping  (about  6  to  a  group).  Children’s  own 
choice  of  skipping  games. 

(ii)  Balance  walking  round  a  rope  placed  in  a  circle. 
Place  the  heel  of  the  front  foot  to  the  toe  of  the  back 
foot. 


Each  child  should  frequently  be  allowed  to  choose  a  piece 
of  apparatus  (6a//,  rope,  etc.)  and  experiment  with  it. 

4.  GAMES 

Choice  of  favourite  games. 

Pupils  showing  sufficient  skill  should  be  allowed  to 
proceed  with  more  advanced  units  of  activity. 
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GLOSSARY  OF  GAMES 


Bean  Bag  Circle  Toss 

The  class  is  divided  into  four  circles.  Children  face  the 
centre  of  the  circle  and  every  alternate  child  has  a  bean  bag. 
One  child  has  a  distinctively  coloured,  or  marked  bean  bag. 
On  the  signal  every  child  holding  a  bean  bag  passes  it  to  the 
child  on  his  right.  Play  continues  in  this  way  all  round  the 
circle  until  the  same  child  again  has  the  distinctively  coloured 
bean  bag.  The  team  finishing  first  wins. 

Bean  Bag  Scramble 

Class  is  divided  into  three  or  four  groups,  each  group  in  its 
home  corner.  Bean  bags  which  have  been  scattered  around  the 
centre  of  the  play  area  are  carried  one  at  a  time  and  put  in  a 
box  or  basket  in  their  own  corner.  Return  for  more.  On  signal 
count  the  number  of  bags  in  each  corner. 

Big  “A”  Little  “A” 

Children  at  one  end  of  the  playground  in  a  loose  group. 
Teacher,  or  child,  at  the  opposite  end,  with  back  turned,  is  the 
cat.  Children  sing  or  say,  "Big  A,  Little  A”  (making  them¬ 
selves  first  as  tall,  then  as  small  as  possible).  "Bouncing  B’’ 
(skip  jump  on  the  spot)  "Cat’s  in  the  cupboard  and  can’t  see 
me!’’  Advance  on  tiptoe.  Repeat  words  and  actions  until  near 
enough  for  the  leader  or  teacher  to  touch  the  cat.  Then  all  race 
home,  the  cat  chasing  and  catching  as  many  as  possible. 

Black  Peter 

Children  in  a  loose  group  at  one  end  of  the  playground. 
Black  Peter,  a  little  distance  away,  walks  to  and  fro  asking, 
"Who’s  afraid  of  Black  Peter?’’  Children  answer,  "Not  I”, 
until  Black  Peter  suddenly  cries,  "Yes  you  are!’’  Then  the 
children  try  to  reach  the  opposite  end  of  the  playground  without 
being  caught  by  Black  Peter.  Those  caught  help  to  catch  next 
time. 

Charlie  over  the  Water 

Children  dance  in  a  ring  around  Charlie  chanting,  "Charlie 
over  the  water,  Charlie  over  the  sea,  Charlie  can  catch  a 
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blackbird — but  he  can’t  catch  me!”  At  the  word  ”ine”,  Charlie 
tries  to  catch  as  many  as  possible  before  they  can  reach  home 
(touch  wood,  iron,  glass  etc.,  stand  on  one  leg,  he  flat  on  the 
ground,  skip  round  with  a  partner,  etc.). 

Chinese  Wall 

Two  parallel  lines  ten  feet  apart,  are  drawn  across  the  centre 
of  the  play  area  to  represent  the  wall,  and  a  goal  line  is  drawn 
across  each  end  of  the  area  parallel  to  the  wall.  One  or  more 
players  stand  on  the  wall  to  defend  it,  while  the  others,  the 
attackers,  stand  behind  one  of  the  goal  lines.  The  attackers 
run  and  try  to  cross  the  wall  to  the  opposite  goal  without  being 
touched  by  the  defenders.  The  defenders  may  not  leave  the 
wall.  Those  touched  remain  on  the  wall  and  help  to  defend  it 
at  the  next  crossing. 

Circle  Chase 

The  players  in  a  large  circle  number  round  in  threes.  All 
number  ones  take  a  big  stride  backwards  out  of  the  circle  and 
turn  to  the  left.  On  the  signal  the  number  ones  run  round  the 
circle  each  trying  to  tag  the  player  ahead.  Any  player  tagged 
drops  out  of  the  game  until  there  is  only  one  (the  winner)  left. 
All  players  return  to  their  places  in  the  circle  and  the  game  is 
repeated  with  the  number  twos  running,  and  then  with  the 
number  threes  running. 

City  Gates 

Two  players  from  each  team  form  an  arch.  Arches  are  spaced 
at  wide  intervals  round  the  playroom  or  yard.  Teams  stand  in 
file,  on  the  inside  of  their  own  arch.  At  signal,  teams  run  out 
through  their  own  arch,  race  round  the  playroom  outside  all 
the  other  arches,  through  their  own,  and  form  up  as  before. 

Corner  Spry 

The  players  in  each  team  stand  behind  a  line  facing  their 
leader  who  stands  on  a  mark  opposite  the  centre  of  the  team. 
On  the  starting  signal  the  leader  throws  the  ball  to  the  first 
player  in  the  line,  who  quickly  throws  it  back  to  him.  The 
leader  then  throws  it  to  the  second  player,  and  to  each  player 
in  the  line  in  turn.  When  the  ball  reaches  the  last  player,  instead 
of  returning  it,  he  takes  the  place  of  the  leader,  the  leader  mean- 
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while  taking  the  place  of  the  first  player  and  the  whole  line 
moving  down  one  place.  The  game  is  then  continued  under 
this  new  leader  and  is  repeated  until  each  player  in  the  team 
has  had  a  turn  of  being  leader  and  the  players  have  worked 
their  way  back  to  their  original  positions. 

Crusts  and  Crumbs 

Children  in  two  lines  facing  each  other,  three  or  four  feet 
apart.  One  line  is  called  "Crusts”  and  the  other  "Crumbs”. 
The  teacher  calls  out  one  of  the  names.  If  "Crusts”  is  called, 
that  line  runs  away,  the  "Crumbs”  chasing.  Any  caught  before 
crossing  a  given  line,  touching  a  wall,  etc.,  change  sides  and 
become  "Crumbs”,  and  vice  versa. 

Daddy  Long  Legs 

Daddy  Long  Legs  stands  at  one  end  of  the  playground. 
Children  in  a  loose  group  at  the  opposite  end  advance,  repeating: 
"Come  little  girls,  come  little  boys”  (walk  freely);  "Hush  little 
children,  don’t  make  a  noise”  (on  tiptoes  very  quietly);  "Climb 
up  the  stairs  just  as  I  do”  (walk  with  knees  high);  "Mind 
Daddy  Long  Legs  doesn’t  catch  you”.  At  "you”,  Daddy  Long 
Legs  chases  children  back  to  wall.  See  how  many  he  has  caught 
and  choose  a  new  "Daddy”. 

Dodge  and  Mark 

A  warming-up  activity  introducing  running  and  the  funda¬ 
mentals  of  attack  and  defence.  Players  stand  in  pairs,  one  the 
"attacker”  and  the  other  the  "defender”.  At  a  given  signal 
the  attackers  must  try  to  get  free  and  the  defenders  must 
follow  them  closely,  and  try  to  keep  within  touching  distance, 
so  that  when  the  whistle  blows,  they  can  touch  their  opponents. 
The  players  then  reverse  the  positions,  so  that  both  get  a 
turn  in  "covering  their  man”. 

Dumping  Ground 

Teams  are  arranged  facing  each  other  behind  lines  at  op¬ 
posite  sides  of  the  room.  Bean  bags  are  scattered  over  the  area 
between,  which  is  known  as  "No  man’s  land”.  When  the  game 
is  started  both  teams  run  forward,  pick  up  bean  bags  and  carry 
them  behind  their  opponents’  line.  (Only  one  bean  bag  at  a 
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time  may  be  moved  by  any  player).  The  players  continue  to 
empty  their  own  territory  by  filling  their  opponents’  territory. 
On  the  "stop”  whistle  a  count  of  bean  bags  is  taken.  The  team 
having  the  smaller  number  in  its  territory  wins. 

Farmer  and  Rabbits 

Children  rabbit  hop  freely  about  the  playground.  Teacher 
as  "farmer”  comes  along  with  three  or  four  dogs  (running  on 
all  fours)  which  he  sends  to  chase  the  rabbits.  All  then  jump 
up  and  race  to  holes  at  walls  or  corner  of  playground,  the  dogs 
giving  chase.  Those  caught  become  dogs. 

Fire  Engine  Race 

The  children,  numbered  in  threes,  stand  behind  a  line  at 
one  end  of  the  play  area.  The  teacher,  or  leader,  stands  at  the 
side.  He  signals  for  the  required  fire  reels  by  clapping  once, 
twice,  or  three  times.  After  his  signal  he  calls  the  word  "Fire”. 
On  the  word  "Fire”  the  signalled  players  run  to  the  opposite 
end  of  the  play  area,  touch  down  behind  a  line  parallel  to  the 
starting  line  and  return  to  their  places.  The  player  who  returns 
first  has  put  out  the  fire. 

Fire  on  the  Mountain 

Children  are  in  a  double  circle,  well  spaced.  One  player  in 
the  centre  calls  "There  is  a  fire  on  the  mountain.  Run!  Run! 
Run!”  At  the  last  word  the  children  in  the  outer  circle  turn  and 
run  round  the  outside  until  the  player  in  the  centre  calls,  "The 
fire  is  out!”  Then  they  all,  including  the  centre  player,  try  to 
find  a  partner.  The  child  who  fails  to  do  so  goes  into  the  centre. 
Partners  change  places  and  the  game  is  repeated. 

Fox  and  Geese 

Four  or  five  children  in  a  file,  each  holding  the  waist  of  the 
one  in  front — a  fox  in  front  of  each  group.  The  fox  tries  to  tag 
the  last  player  while  the  mother  goose  at  the  head  of  the  file 
tries  to  prevent  him  from  doing  so  by  warding  him  off  with 
arms  sideways.  The  tail  meanwhile  dodges  from  side  to  side 
always  trying  to  keep  behind  the  goose.  When  the  fox  succeeds, 
or  a  certain  time  limit  is  up,  a  new  fox  and  mother  goose  are 
chosen. 
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Frog  in  the  Sea 

Children  repeat,  "Frog  in  the  sea,  can’t  catch  me’’,  while 
they  skip  freely  around  the  frog  who  sits  in  the  pond.  At  any 
moment  he  may  spring  up  and  chase  them,  catching  as  many 
as  possible  before  they  reach  home. 

Giant’s  Treasure 

Giant  asleep  in  his  castle  with  the  "treasure’’  (a  bean  bag) 
near.  Children  from  opposite  end  of  the  playground  advance 
on  tiptoe.  If  the  giant  wakes  and  looks  around,  all  must  bob 
down  or  stand  like  statues.  When  near  enough  they  try  to 
secure  the  "treasure"  without  letting  the  giant  hear — and  run 
home  with  it.  Giant  chases,  trying  to  retrieve  the  treasure.  If 
he  is  unsuccessful,  a  new  giant  is  chosen. 

Group  Tag 

A  small  group  of  children  (4-6)  chosen  as  catchers.  At  a 
given  signal  they  tag  as  many  of  the  other  children  as  pos¬ 
sible  in  a  given  time  (not  more  than  two  minutes).  Repeat  with 
several  other  groups  of  children.  The  group  catching  the  largest 
number  in  the  given  time  wins. 

Hill  Dill 

Class  is  divided  into  two  sections.  Half  the  players  stand 
at  one  end  of  the  play  area;  the  other  half  at  the  opposite  end 
behind  a  safety  line.  "It"  stands  in  the  centre  and  calls: 

"Hill  Dill  come  over  the  hill, 

Or  else  I’ll  catch  you  standing  still." 

All  the  players  then  try  to  reach  the  opposite  safety  zone.  If 
they  are  touched  by  "It"  before  they  reach  the  other  safety 
zone  they  must  remain  in  the  centre  to  help  "It"  to  tag  during 
the  next  crossing.  When  all  players  are  tagged  the  game  re¬ 
commences  with  the  last  player  tagged  for  the  new  "It". 

Hungry  Birds 

Children  are  in  four  corners  or  "nests",  each  group  named 
after  a  bird.  In  the  centre  of  a  chalk  square,  bean  bags  in 
excess  of  the  number  of  players  are  scattered.  At  signal  children 
fly  round  playground  outside  chalk  square  (run  freely,  flap 
wings,  or  sparrow  hop,  etc.)  At  next  signal  each  tries  to  pick 
up  a  bean  bag  (only  one  at  a  time)  and  run  with  it  back  to 
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the  nest.  See  which  group  has  secured  the  most  food,  variation 
— Pick  up  the  bean  bag  by  gripping  it  between  the  feet  and 
hop  back  to  the  nest  carrying  it  in  this  way. 

Magic  Ring 

Witch  in  the  centre  holding  a  wand.  Children  move  freely 
round  her  carrying  out  the  actions  indicated  by  the  wand 
(i.e.  walking,  running  or  skipping  to  left  or  right;  jumping  on 
the  spot;  crouching  down  or  stretching  up;  etc.).  When  the 
witch  drops  the  wand  the  spell  is  broken  and  children  race 
home.  She  tries  to  catch  as  many  as  possible. 

Merry-Go-Round 

The  class  forms  a  double  circle  (both  facing  inwards).  Children 
in  inner  circle  have  hands  joined.  The  players  of  the  outer  circle 
place  their  hands  on  the  shoulders  of  the  players  in  the  inner 
circle.  The  whole  class  slip  step  sideways  and  on  the  signal,  the 
outer  players  move  up  or  down  one  place  as  directed.  The  other 
players  in  the  meantime  keep  on  the  move. 

Moonlight,  Starlight 

Children  chanting  softly: 

"Moonlight,  starlight.  Bogey  won’t  come  out  to-night," 
either  skip  freely  or  creep  up  to  the  corner  where  "Bogey" 
hides,  asleep.  When  he  wakes  and  cries  "Shoo",  all  race  home, 
Bogey  chasing  them. 

Mother  Bird 

One  child  as  hawk  and  the  teacher  as  "Mother  Bird". 
Children  divided  into  two,  or  later,  more  groups.  Each  group 
chooses  the  name  of  a  bird,  and  makes  a  home  in  one  corner 
of  the  playground.  The  Mother  Bird  from  her  "nest"  at  the 
opposite  end  of  the  playground  calls  each  group  home  in 
turn,  and  as  they  race  to  her,  the  hawk  tries  to  catch  as  many 
as  possible.  Those  caught  are  taken  to  his  nest.  Repeat,  choosing 
a  new  hawk  or  let  those  caught  help  the  hawk. 

Mrs.  Bond  and  Her  Ducks 

The  children  do  the  duck  walk  freely  while  the  teacher  (Mrs. 
Bond)  throws  them  food.  Suddenly  she  chases  them  and  they 
jump  up  and  run  back  to  the  wall  (or  a  home).  One  of  the 
children  caught  can  be  the  new  Mrs.  Bond. 


121 


Odd  Man 

Children  hold  hands  with  partner  across  a  centre  line.  The 
teacher  or  a  child  is  the  odd  man.  At  a  signal  all  (including  the 
"odd  man")  run.  skip,  gallop,  etc.  about  the  playground;  at  a 
second  signal  all  race  to  centre  line  each  trying  to  join  with  a 
partner.  The  one  left  out  is  the  "odd  man"  the  next  time. 

Old  Mother  Hubbard 

Children  skip  or  run  following  teacher  or  a  leader  (Mother 
Hubbard)  till  she  stops  at  an  imaginary  cupboard.  (They  may 
sing  the  rhyme  as  they  follow).  The  children  repeatedly  ask, 
"Have  you  a  bone  in  your  cupboard.  Mother  Hubbard?"  If 
she  answers  "Yes,  I  think  so;  I’ll  look  and  see,"  the  children 
wait.  When  she  says,  "No",  they  race  home,  Mother  Hubbard 
chasing  and  catching  as  many  as  possible. 

One  Against  Three 

Three  players  form  a  ring  holding  hands.  The  fourth,  stand¬ 
ing  free,  tries  to  tag  the  opposite  ring  player  on  the  back.  The 
players  in  the  ring  swing  round  to  protect  the  selected  man. 

Partner  Tag 

Class  is  in  a  double  circle,  each  child  in  the  outside  circle 
behind  a  partner  in  the  inside  circle.  Circles  skip  in  opposite 
directions.  On  a  signal  the  circles  disperse  and  the  people  from 
the  inside  circle  try  to  catch  their  original  partners  from  the 
outside  circle. 

Pebbles  on  the  Shore 

Half  the  class,  as  waves,  stand  with  hands  joined  in  a  line 
across  the  end  of  the  playground.  The  rest  advance  to  within 
a  yard  or  two  of  the  waves.  Teacher  says,  "The  waves  are 
getting  higher,  and  higher,  and  higher"  (line  swings  arms  to 
represent  waves)  "and  the  tide  is  coming  in!"  or  "going  out!"  If 
she  says,  "The  tide  is  coming  in,"  the  children  race  home,  the 
waves  chasing  and  catching  as  many  as  possible.  Those  caught 
become  waves  next  time.  If  the  tide  is  "going  out"  the  children 
stand  still  (any  who  move  may  be  sent  into  the  waves  line). 

Soldiers  and  Brigands 

Children  form  two  lines.  One  line  of  "soldiers"  faces  the 
wall.  The  "brigands"  at  the  opposite  side  of  the  playground 
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toe  a  line.  At  a  signal  from  the  teacher  the  brigands  creep  for¬ 
ward  on  tiptoe.  When  all  are  fairly  close  (within  a  yard  or  two 
of  the  soldiers)  they  "open  fire"  (clap  hands  and  stamp  feet). 
At  a  signal  from  the  captain  the  soldiers  turn  and  chase  the 
brigands,  catching  as  many  as  possible. 

Team  Passing  in  Fours 

In  this  game  two  players  are  competing  against  the  other 
two.  The  players  move  freely  about  the  playroom,  each  one 
passing  the  ball  to  his  own  partner.  The  remaining  two  players 
try  to  gain  possession  of  the  ball  by  intercepting  it. 

The  Sea  and  Her  Children 

Children  are  divided  into  groups  in  corners,  each  group 
choosing  the  name  of  a  fish.  Teacher  or  leader  walks  about 
calling  each  group  in  turn;  "The  sea  wants  the  shrimps",  etc. 
till  all  are  following  her.  When  she  says,  "The  sea  is  calm", 
she  walks  on  tiptoe,  the  children  imitating  her;  "The  sea  is 
rough",  skip,  jump  or  hop;  "The  sea  is  stormy",  gallop, 
waving  arms  and  so  on.  When  she  calls,  "The  sea  changes", 
all  race  back  to  their  corners,  the  teacher  or  leader  trying  to 
catch  as  many  as  possible. 

Wall  Ball 

In  groups  of  about  12-15.  One  player  stands  on  a  given 
line  and  throws  a  ball  against  the  wall.  As  he  throws  he  calls 
the  name  of  another  player.  This  player  fields  the  ball  and  the 
rest  disperse.  As  the  chosen  player  fields  the  ball  he  calls 
"Stop!"  Everyone  stands  still  and  he  throws  the  ball  at  the 
legs  of  the  nearest  player.  If  this  player  is  hit  he  takes  the  ball, 
stands  at  the  line  and  the  game  is  repeated.  If  this  player  is 
not  hit  the  thrower  takes  the  ball,  goes  back  to  the  line  and  the 
game  is  repeated. 

Wandering  Ball 

Circle  passing — with  one  or  more  players  in  the  centre 
trying  to  intercept.  Players  form  a  circle  and  pass  the  ball  to 
each  other.  Any  player  may  pass  to  any  other  player.  The 
centre  players  trying  to  intercept  the  ball.  If  successful  the 
intercepting  player  takes  the  place  of  the  person  who  last 
touched  the  ball. 
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What  is  the  Time,  Mr.  Wolf? 

Teacher,  or  child,  as  Mr.  Wolf,  is  followed  by  the  class  re¬ 
peatedly  asking,  "What  is  the  time,  Mr.  Wolf?"  Mr.  Wolf 
answers,  "Nine  o’clock,  eleven  o’clock",  etc.,  but  when  he  says, 
"Dinner  time",  the  children  race  home.  Mr.  Wolf  tries  to 
catch  as  many  as  possible.  Repeat,  choosing  a  new  wolf — or 
let  those  caught  help  the  original  wolf  next  time. 

Wild  Horses 

Horses  gallop  freely  about  the  playground.  Their  partners 
(riders)  wait  in  team  corners  for  a  signal — when  they  run  out, 
each  trying  to  catch  and  "bridle"  his  own  horse  (a  skipping 
rope  slipped  around  the  arms  for  reins).  Riders  then  steer 
their  horses  about  the  playground  or  into  the  stables  (team 
corners).  See  how  many  can  catch  and  bridle  their  horses  in  a 
given  time. 
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